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PREFACE

In the Commonwealth of Pennsylvania, preschool programs of any

type have generally been unavailable in the public sector. The major
P

exception to this'4ivation hAs been the services and programs that's

have been provided under Title VI monies (such as the subject of the

present report). However, the number of children who can-be served

by the latter arrangements is quite small. Basically, public school

programing has by funding necessitiers been limited to\childrep from
.

kindergarten age onward.. Thus, the technology and expertise has not

had a chance to develop to a high level of sophistication. While

preschool education for normal children is becoming a fairly established

operation, such has not been the case for handicapped children. A

definite need exists for disseminating the findings of special projects

such as the present one. Efforts have been made in the present report

to provide as much detail as possible in the area of curriculum for

the preschool hearing impaired child, an.area that has not received

much dissemination as yet. Evaluation tech ques have also been

described in detail for those wishing to know more about this phase

of conducting a preschool hearing impaired program.

The program described in this report was not .a research study;

to the contrary, the project discussed here was deliberately designed

to be service-oriented and empirically - based in a practical sense.

Many case studies have been provided in the several appendices to give

the reader a feeling for exactly what types of specific activities

were deemed appropriate at various preschool age levels. In effect,

this report is viewed as a case book of real-life experiences that

have been field-tested in typical situations; feedback on each activity'

2



effectiveness is often provided in these anecdotal accounts. This

case-study approach.lends itself well to an evolving technology of

'instruction as in ,the field of the 'preschool hearing impaired. The

case-study approach is also arnropriate to special education applied
a

reseaioh-studies in which two conditions typically prevail: small

numbers of children, and a great deal of variation in the specific

natures of disabilities. In an uncharted instructional area such as

the preschool hearing impaired, it is usually farmore fruitful 'to

engage in a descriptive case-study activity then in statistics.

A
The feedback represented in this report is the result of a

coordinated, long-range plan of applied instructional research carried

out by'the Montgomery COunty Intermediate Unit. Appendix G contains

a brief history of the preschool hearing impaired program eff9rts, as

well as future plans. The fact that the results of the 1974-1975

program have been greatly affacted by previous efforts in this specific

area of handicapped programing is reflected in the inclusion cf case

study material°from the previous 1973=1974 year of operation (Appendix

D). Because the 1974-1975 year embodied a program of homebound

instruction, the materials should be valUable for anyone concernedAith

such an instructional model.

A final note. is in4brder. Because of the case-study approach

essential to reporting results of a project such as this, there. is

the danger of breach of confidentiality. On August .27, 1975, the

-Montgomery County Intermediate Unit Board of Satool Directors approved

a document entitled, "Principles for Collection, Maintenance, and-

Dissemination of Student Retords"; on September .15, 1975, this document

was officially approved by the Pennsylvania Department of Education's

Division of Pupil Personnel Services. In twin,a separate document.



entitled, "Operational,guidelines:-Department of Records," was .written
.

to help impleMent the confide.ptiality policy. In accord With the

standards of,these two documents, all case-study data i.epoited in.this

document has been rendered anonymous. Two initials haye been arbitrarily

assigned, with no relationship to the ehild's actual.initials. Staff

members have, also for the most part had identification removed. Names

of places have also been changed to nondescript items such as."Anytown."

2hus, the rights of parents,, students, and staff members have been

fully protected.

t
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SECTION 1

GENERAL DESCRIPTION

This project was designed as an exemplary effort to program

for the pre-school, hearing-impaired child. Seve al techniques of

programing for these children were devised and put into service. A

special program of' parental involveient was implemented that proved

highly successful. An information disseminatioricomponent was also

built into'the project to providL a multiplier effect strategy for

benefitting as many children as possible.

Pre-school exceptional children, especially the 'hearing impaired,
t1

are often deprived of learning opportunities similar to those experienced

by normal children. They frequently suffer social,' emotional, physical,

and mental limitations in the exploration of their environment as a'0

result of their diagnosed handicap. These children are less likely to

,
profit maximally fromtheir daily experiences. It has beendemonStrated

experiment,ally.and experientially that these exceptional children need

direCted teaching to learn what normal children gain through experience...

These children need opportunities for intensified and directed learning

in order to afford them the opportunity to achieve to their fullest

potential.

The parents of these children often are"iacking in knowledge and

information with regard to passible symptoms of various handicapping

conditions.' They are unfamiliar with the location of agencies or

facilities to provide for the proper identification and diagnosis of

the child's disability. They are not cognizant of materials and)

procedures for maximizing their exceptional child's learning.

. t
lu



The parents of theichildren involved in this project were

encouraged to become actively involved in the therapy process. This

segmdnt of the pioject was intended for all parentd of pre-school

exceptional shildren of the 'Montgomery County Intermediate Unit. These

parents were reached through the local school and other agenciei
2

specifically dealing3with pre-school children.

This project was intended for pre school children who had been

diagnosed'as tearing impaired. The number of children served by,this'

project was 9. The children who were finally allowed entrance into

this program. as being appropriate were.between the ages'of 22 months

and 412 yeais.

6
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SECTION 2

Objectives

The objectives of this,, project were to provide speech.an i .language
.

'activities to hearing impaired pre-school children. These activities

were proxfided on an individual basis, one to two times per week, by

qualified professional personnel. Specifically:
t)

'(1) To provide speechreadinq and auditory training activities as

deemed appropriate by staff evaluation.

(2) To provide language activities to pre-school hearing impaired

children on an indiiiidual basis.

(3) To gain parental interest and involvement in order to create a

more meaningful environment for these children.

(4) To provide information to the parents in or -der to familiarize

them with their child's level o'functioning.

(5) To train the parents to carry out specific activities which will

assist in stimulating their childs language growth.

(6) To assist the parents'in securing appropriate medical and

educational contacts.

(7) To develop brochures describing and defining several areas of

exceptionality, giving possible symptomatology and suggesting

agencies which might be of assistance.
4

(8) To distribute these brochures to all school districts of the

Intermediate Unit and to various other agencies for distribution

to parents of pre-school exceptional children.
17.

(9) To make parents of pre-school exceptional children more aware of

the Special Education services available through the public school

system.

7
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(10) To encourage the parents of such children to apprdse the schools

of these children so that appropriate programs can be planned.

0
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SECTION 3

ACTIVITIES

OVERVIEW

Children who had been identified as hearing impaired and their

parents were contacted by a project staff member. They wele advised

as to the objectives of the program and were provided the opportunity

to become participants. Those parents who had indicated an interest

had their children evaluated by appropriate personnel to determine

present levels of proficiency in speechreading, auditory training,

and language. Various measures were utilized to make these determina-

tions." These device8were also utilized to assist in the development

of specific stimulation and remedial programs. Programs of training

fot the parents were provided by project personnel and consultants to

assist them in aiding their children in the communication process.

Direct observation of the parents in their /efforts to aid their children'

learning-occurred in the therapy setting and in the home. Programming

for each child was frequently monitored and adjusted when necessary.

Pre- and post-measurements of each child's auditory, speechreading and

language skills were taken. A major dissemination activity -wa

development of brochures for several areas of exceptionality. These

brochures defined the, exceptionality, presented possible symptoms, and

suggested agencies which might be of, assistance. These brochures

were forwarded to all, public school systems and appropriate agencies

for dissemination to the patents of exceptional children.

To ptovide

//

the reader with a more detailed account of what

activities occurred in this project, each of the objectives listed..

in Sedtion. 2 of this report willcbe considered in the same ordet that

9



they occurred there but renumbered as an activity. Brief para-

phrases of each objective will be given in the folltowing list of

activities to spare the reader the necessity of repeatedly referring

back to Section 2.

ACTIVITY 1

(SPEECHREADING AND AUDITORY TRAINING FOR CHILDREN)

It is frequently the case that educators in the areas of speech

and -hearing becoM6, quite upset on hearing various theories of communi-

cation espoused. Such debate has been counterproductive. For example,

some believe that the only route to follow is is aural education, such

as encouraged by the Samuel B. Orton Society. Others adhere to the

"total communication approach." The staff of the Intermediate Unit

believe in an eclectic approach that is dictated by the needs of the

child and the nature of the task at hand. Thus, one might see signing

being used at one point in time, aural techniques-at another point, or

some combination. With common sense, looking-forward to the types of

demands in communication that are likely to be made upon the children

when they become of regular grade-school age, the staff of the

Intermediate Unit feel that an effective combination of techniques can

be used at any point in the child's continuous ang

Appendix D contains several word charts that provide the reader with

an idea of the combination of techniques that were often used in the

attempts to build up'the vocabulary, language, and overall communication.

skills of these preschool hearing impaired children;: one sees listed

in these charts total communication, speechreading, audition, formal

signing, and speech itself. Thus, no more will be said,here on this

often volatile subject.

1`.
10
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One generally sees the objective of auditory training in most

children's plaits. The program wanted to develop the maximum use of

residual hearing in each child. For'example, with some children an

attempt was made to condition a response to the presen e of sound.

With many cases the project made use of discrimination of long and

short sounds in an easily identified-with context (toy nimalP and

their stereotypica noises). In some instances the EFI auditory

training unit was used (e.g., level C with about 115 db of output

there). Awarenes of just gross sounds was often attempted.

ACTIVITY 2

(LANGUAGE ACTIVITIES)

The bulk of-this report's discussion will be centered around

this topic. To project staff, this area was the innovative phase

of programing to which the project made major contributions and

-achieved valuable nsights. However, before recounting the details

of'this programing, some general background information-must be

presented to allow full understanding of the ,setting in which instruc-

tion occurred. Appendix H gives the weekly schedule of programing

followed in the course of the 1974-1975 school year. Eleven children

received sery child was Been twice a week on

lternating days for an hour at each sitting. (The two exceptions

ere the brothers, G.Q., who were seen for an hour and a
;

h lf on Tuesdays only,, and E.O., who was also seen for an hour and a

j

a but on Thursdays only.) In general, each session on any given

day was split. The first half-hour was usually devoted to the child'

language development, with the mother assisting the hearing therapist

in thi task. The second half-hour was mother-oriented; the hearing

11
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therapist discussed concerns of the mother with her and also suggested

ways in which the language of her child could be stimulated through

everyday experiences; the batteries of the amplification aid were

also checked.

Now this report will turn to the specific training techniques

that were used. Appendix B contains the overall goals, objectives,

procedures, and diagnostic techniques. Appendix C contains sample

--lesson plans of selected child cases. Appendix E contains end-of-

year reports for 1974-1975, with several instances of specific

techniques that were used with each .child. Finally, Appendix D

contains child case reports from the preceding year (1973-1974) whose

programing ideas served as a partial resource for 1974-1975. If

the reader sifts through all these appendices, he will have a good

idea of what specific types of techniques were used for the various

(anonymous) children in this project. Some examples will be given

next.

Generally, meaningful language experiences were sought. Vocabulary

and language development centered around real-life objects and exper-

iences that were familiar to any given preschool-child in his own,

particular home 'context. In this way, .a high degree of identification

was ensured. The hearing therapist cooperated with the mother in

evi ga-c-t-i-vities that would have such inherent meaningfulness for

the child that could be used during the twice-a-week sessions.

By reading through the appendices mentioned above in this section,

the reader can gather what specific types of activities were engaged

in. A typical example Will suffice here. Frequently, children were

involved in making some simple kitchen food, such as instant Sello.

To stimulate language and vocabulary development, the child would be

12



asked to name spoon, bowl, milk, mixer, noise, wash, dry, and put

away. Thus nouns and verbs received heavy emphasis.

ACTIVITY 3

(GAINING PARENTAL INTEREST AND INVOLVEMENT)

Every attempt was made to have the parents become as actively

involved as possible in the education of their children. Special

Training was provided to parents in language development activities

during the twice-a-week home visits (for mothers) and the Saturday

parent program (for fathers). The Training activities and the time

breakdown are given under Activity 5 below. However, it should b

noted that the general philosophy behind all these parental discussions

was to get the pdrents as actively involved as possible with the nature
...

of their child's problem and with Ways for allevidting the handicap.

The regularly scheduled discussion times allowed for the achievement

of this objective.

.

Apart from the formal Oscussions described above, two informal

gatherings of pareiltswere arranged to allow a friendly, relaxed

-- --atmosphere in which to discuss problems of mutual concern. The first

such occasion drose as a result of a formal in-service day sponsored by

the project. In April,'1975, D. Northcott spoke on language develop-

ment to about thirty mothers, including those of children-in theproject

class (the in-servioe'day, although sponsored by the project, was
I . .

opened to all other interested parents of handicapped children _of any

.

,age to gainmaximum,effeOt from the in-service.) In the afternoon of

that day, Dr. Northcott'spoke on programs for the hearing impaired to

about 75 staff members of the Intermediate Unit. Finally, in the

evening, Dr. NorthcottspOke to project class parents on integrating'

their hearing impaired children back into the normal classroom; this



evening talk also had teachers, administrators, and other types of

educators from both districts and the Intermediate Unit (total of

about 100 individuals). 'After Dr. Northcott's presentation, there

was an informal get-together of the parents, project staff, and Dr.'

Northcott.

#

The second informal gathering designed to bring together parents

of children with similar problems was held in June, 1975. One set of

parents held a dinner at their home for all the other project class

parents. This relaxed setting again allowed parentS to become

acquainted and to discuss the various problems they had met.

ACTIVITY 4

(PARENTAL AWARENESS OF CHILD'S FUNCTIONING LEVELS)'

During the parental involvement sessions (the twice-a-week

mother sessions and the special Saturday program for fathers),

discussions were held on many aspects of each child's special

situation. One area covered was at what level each child was ,currently

functioni,.g, The discussion was a free-flowing, give-and-take session

that encouraged parents to ask as many questions as they wished and

which attempted' to. get them to view their child realistically. (See

Activity 5 for more details of parental involvement.)

ACTIVITY 5
4c

(PARENTAL INVOLVEMENT IN INSTRUCTION)

A primary goal of the project has been to involve the parents

in as much activity as possible that will lead to maximum language

development in their children. It was deemed crucial that parents

be trained in simple, day-to-day activities that can nonetheless play

a major role in fostering the language of their preschool heaFing

14



impafi'ed child. Two major parental involvement programs were btilized:

one for mothers; and one for fathers.

The mothers involvement program could be considered the primary

parental involvement phase. Most children were seen twice a week

for an hour at each sitting. The first half of a sitting was devotee'

to the language developmeht of thle child, with the mother assisting.

One must remember that this program was homebound in nature, and thus

the mother felt at ease in. the setting that was most familiar to her,

namely her own home. During the first half-hour, the real-life

instructional activity for the child. (described in Activity above)

was led primarily by the hearing therapist; but the mother was involved

too. In this manner, the mother served a type of "apprenticeship" in

seeing first -hand how everyday activities within her home could be

turned into natural language development activities without a great

deal of preparatioh on the mother's part. However, it must be recognized

that the orientation of the first half-hour was definitely toward the

child, and thus some special time,had to be reserved for the mother

herself; this was the purpose of the second half-hour: In the latter

time slot, the mother was the focus of attention. During this time;

the hearing therapist discussed activities that the mother could do

at home, also centered around everyday, meaningful experiences. For
sA

instance, if the mother would be vacuuming, it was explained to her

how various concepts.could be gotten across to her child (rug, clean,

dirty, dirt, cord, switch,. turn on, turn off, and so on).

The second phase of the parental involvement program was for

fathers. It was felt that because t e father usually was unavailable

e
at the time the twice-weekly visits ere made by the hearing therapist,

ldue to work obligations, a specia effort hadto be made. A ten-week

15 2 ti



program for fathers ran from March to'June. During this time, two

sets of fathers met on alternating Saturdays from 9:00 A.M. to noon.

Every other Saturday, the fathers of three-year-olds met, while the

fathers of four-year-olds met on the remaining Saturdays. Thus each

of the two sets of fathers met for a total of five weeks. A local

church (Abington Presbyterian Church) kindly donated a. two -room suite

(general playroom and office) to use for these father meetingt. The

father came with his child. Miniature learning stations were set up

around the playroom with a father-child pair assigned one to a station.

The hearing 'therapist floated around from station to station to discuss

en-hersell-am&-ea-ch-fAt-he-r: --Somewhat

,similarly to the mother involvement program, the father program

emphasized meaningful, day-to-day activities that a father could become

'involved in with his child to develop language to the greatest extent

possible. However, it was stressed that the father did not have t

contrive special activities; it was more a matter of trying to involve

a child as much as possible in some naturally occurring activity and

focusing language stimulation,. accordingly. For example, if a father

would be raking leaves as one.of his normal fall activities, there were

many nouns, verbs, adjectives, and other words that could be used to

developlrocabulary and tat the same time to carry over into language

stimulation by means of'strings of words, phrWS-es, and, sentences: To

4 provide the fathers with a typical "practicum" experience in applying

language deveropme'nt exercises to everyday experien'ces. Two field

trips were arranged. One trip was to a firehouse, and the other was

to a McDonald's restaurant. Vocabulary and language development

activities appropriate to there trips were gone through in detail.

2
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4

Activity 7 below) that were designed for parents to provide them

with appropriate referral information.

A
ti

ACTIVITY 6.

(SECURING MEDICAL AND EDUCATIONAL CONTACTS)

The discussion under Activity 5 above has outlined in detail how

various portions of program time were reserved for parehts to discuss

their child's problems. During these discussion periods, occasional

questions would arise as to how various auxiliary services could be

obtained. Appropriate referral information was given to the parents.

Also, parents were encouraged to call the Intermediate Unit's central

speech and impaired program staff for any other professional

questions that came to mind. Brochures were also developed (see

ACTIVITY 7

(BROCHURES. FOR DISSEMINATION)

The Intermediate Unit saw as a crucial element of this embryonic

preschool program the dissemination of appropriate information on what

services were available at this point and.in the future for parents

of a preschool handicapped child. Because the preschool program was

basically a very small and new type of operation, special dissemination

channels were seen as essential to creating, as much awareness as possible

in school officials and parents across the county. Appendix A contains

the result of this project's efforts at dissemination.

Six brochures were produced: brain injured/learning disabled;

speech/hearing; visually handicappedt; mentally retarded; emotionally

disturbed; and physically handicapped. Because there generally are no
a

services offered for preschool handicapped children by public' schools

in Penn.ylvania (other than federally assisted classes such as the one
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F.

in this.project), a major project goal was to put parents into

'contact with key informatiOn on what agencies do offer such preschool

services at the present time.. Each brochure lists symptoms of the

disability in question, provides detailed,referral information on what

agencies to contact, and explains' what the Intermediate Unit and public

districts do offer when the child becomes of school age.

ACTIVITY 8

(DISTRIBUTION OF PRESCHOOL BROCHURES)

There were a total of about 2,000 of each of the six brochures

printed..._ At 1-Ast 50 copies of each of the six brochure. (and in some
E

cases more than that) were diitributed to each of the 21 public school

districts in Montgomery County. Three or g'our private organizations

for- the handiaapped.also received 50 copies of each of the six*brochures.

a

ACTIVITY 9

(AWARENESS IN PARENT -S OF PUBLIC SERVICES)

The information contained in the brochures described in, Activities
0

7 and 8 above was given to parents of this project class. The brochurei

contained most of the background necessary to make parents aware of

what services are offered by the public school system. ,The regular

discussion sessions held each, week with the mothers during the home

visits by the hearing therapist also allowed for the imparting of such

information.

The dissemination of the brochures was.designed for this parents'

awareness function on two counts. First,
a
it was anticipated that

loCal school district-authorities would hand out the brochures in

response to calls for information.thby received from parents of pre-



school handicapped children.' Second, the brochures themselves

served as Training devices for school district personnel as to what

services were available; these staff members would then be better

equipped to.answer questions verbally in the future.

ACTIVITY 10

(REGISTRATION OF PRESCHOOL CHILDREN WITH PUBLIC SCHOOLS)

The project class partiFipatiOn allowed all parents the opportunity

to informally register their childreri with the Intermediate Unit'

Hearing Impaired Program so that the latter school officials would be

better equipped to serve these children in the future. On a larger

scale, for parents of 00.1dren hot, served by this project, the brochures

described in Activity 7 encouraged parents to get into contact with
4

the Director of Special Pupil Services in their local school district

as well as the appropriate Intermediate Unit program coordinator.
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SECTION 4

EVALUATION PROCEDURES AND RESULTS

OVERVIEW

Three different methods of evaluation were used in this project.

The first method dealt with the third-party evaluation technique'

iandated by the Bureau of Special and Compensatory Education. The

second and third methods both were internally generated by project

staff. The second method consisted of a subjective, formative-type

of evaluation of all objectives by project-associated staff. The

third method consisted of objective, pre-post data generated on the

children in the project class. Each of'these three methods is described

below.

METHOD 1

(Third-Party, Evaluation)

On November 6, 1974,'D r. Ferman B. Moody (Director of the Bureau

of Special and Compensatory Education) notified each Intermediate Unit

that their Title VI project would be evaluated by a team from the

Institute of Educational Research (IER).- Appendix F contains the

notification letter. Two ladies from IER visited Dr. Leiss and the

project class for a half-day on Thursday, December 5, 1974. The IER

contact person was Marianne Krulikowski. This was the only visit

that occurred, and thus no measure of change or progress within the

project was possible. During summer, 1975, when MontgomeryCeunty

Intermediate Unit staff tried to obtain from the state a copy of the

IER 'report for inclusion in the present document as an apperiaix,,they

were told by the Division of Special Education that the IER reports

,
were not being released to anyone outside the Division.

2
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be recalled that the Intermediate Unit was not notified until

October 10, 1974, as to project approval (see Appendix J). Because

the Intermediate Unit cannot begin operating and/or encumbering
4

funds until receipt of suc., official approval, the months of July,

August, and September saw no activity. Thus, the scheduled time

of the visit was somewhat premature, and not all al the project

activities could be seen in their entirety. During 1975-1976, the

Title VI preschool projects will be evaluated by a pre-post third-
.

party evaluation scheme; the latter plan will be much more appropriate.

METHOD 2

(Formative Evaluation of All Objectives)

During summer, 1975, staff associated with this project

organized all their formative evaluation reflections and judgments.

Throughout the 1974-1975 projeOt year, the staff had been making

such observations on the worth of the various project'activities,

and these formative evaluation observations can now be reported

in-the sense of summati.ve evaluation data. Each of the objectives

will be considered in turn below.

Objective 1 dealt with speechreading and auditory training. The

staff felt there was progress observable in the children and that

therefore the activities would be worth maintaining in future projects

of this type. However, no formal summative data (thatjs, Methodip)

0
was obtained to verify this observation. r.

Objective'2 dealt with language development training for

the Project class childLen. Here the staff felt there were great

gains made, in the chil&ren In general throughout the year. This area

of project activity vls seen at a major contribution to programing

2t)
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techniques in the preschool hearing impaired field. The specific

activities contained in Appendix D that were generated during the

1973-1974 project year have a number of formative comments attached

to them, and were seen as a quite viable framework for the current

preschool curriculum; although these activities in Appendix D were

obtained from the previous 1973-1974 project year, they proved highly

useful to staff in the current project. Appendices B, C, and E contain

the current project's curricular activities that grew out of Appendix

D'sactivities. In general, the project staff reacted quite favorably
0

to the idea of a curriculum built around everyday'activities that

both parents and their children can identify with-and use readily
,,.

in their home setting. Such activities did not require extraordinary

efforts on the part of parents and Seemed quite natural to everybody

involved. Visible progress was observed in the language development

of most children. Vocabulary increased, and grammatical structures

become more sophisticated. The discussion under Method 3 below pro-

. 0
vides "hard" data for this objective. I

Objective 3 dealt with gaining parental interest and involvement.

The half-hour of 9ach of the two weekly visits that were devoted to

discussion of parental concerns was quite effective in helping to

achieve Objective 3. The two informal gatherings among the parents

themselves left somethi g to be desired because of some occasional

personality flare-ups ut otherwise also served their purpose.

Objective 4 was fully met both in the weekly sessions with

mothers and in the Saturday program for fathers..



Objective 5 was carried out quite well during the twice-weekly

visits to the home by, the hearing therapist. During these sessions

the mother participated in the first half-hour in assisting the

hearing therapist carry out real-life language development activities.

Apart from this "hands'o " training, the mothers were given special

attention during the second half-hour of each of tile twice - weekly

home visits; this time was specially reserved for intensive discussion

of home training activities and other activities. On Saturdays the

fathers were given five weeks of special training in activities that

could stimulate the language development of their children. .Thus,

the parent training was qu to well organized, and evidence_of its

effectiveness was apparent from informal verbal reportt by the. mothers .

to the hearing therapist.

Objective 6 was carried out as needed.

Objective 7 was completely achieved.

Objective was completely achieved.

Objective 9 was carried out on an individual basis with parents

of all project class children and on a mass basis for parents in

general through the brochures that were disseminated to the public

schools.

Objective 10 was-implemented in the same two ways that Objective

9 was.

kETHOD 3

(Pre-Post Test Data)

The formative evaluation data 'given under Method 2 was the

primary means of providing evaluative feedback on the effectiveness

of this prOject. However, objective "hard". data was also generated



on the effectiveness of all training techniques (Appendix E). The

hearing therapist generated this data by means of several objective

evaluation devices: Peabody Picture Vocabulary Test, Receptive

Expressive Emergent Language Scale, and the ACLC (Assessment of

Children's Language Comprehension).

A second technique of pre-post assessment type was the hedring

therapist's carefully structured professional observations of the

child's language performances at both the start and end of the training

program. Also included in the hearing therapist's observations were

reflections on how effective the auditory training had been and

degree of parental involvement in the training activities. Appendix

E also contains all these evaluative observations.

Because of the wide range of functioning among all children i

this program and the relatively small number of children involved (9)*,

it is totally inappropriate to summarize data in group fashion either

descriptively or inferentially. Instead, the formal case-study

approach was employed. Appendix E contains the results of these

individual analyses of pupil performance. The reader will find there

for, each of the nie preschool hearing impaired children a pre-program

performance appraisal, a brief description of the therapy, and a post-

program performance appraisal. Only by carefully reading each of the

nine case-study, pre-post evaluation summaries can the reader under-

stand what degree of progress was made,by each child.

What objectives were covered by the data of Methbd 3? Objective

2 is the one objective that is most directly addressed by the results

given in Appendix E. However, other objectives are incidentally

reflected upon by the hearing therapist's professional observations

which are also given in Appendix E. In particular,'one obtains partial

24



evaluative feedback on Objectives 1, 3, and-5.

SUMMARY

From the experience gained during these three years of operation,

some generalized_ preschool hearing impaired programing recommendations

can be'made. First, curriculum should not be "canned" in the sense

of predesigned, formal presentation akin to academic instruction for

older children; rather, a sit of activities should be devised

specifically around a child's everyday environment and experiences

to form a truly meaningfvl curriculum for him. Second.,_an_active

program of parental involvement is especially essential at the pre-
,

school level so as to train the parents in everyday ways of stimulating

language development that must form the bulk of instruction for these

oliirdrendue to the limited amount of time that the hearing therapist

actulliy can'spend weekly with any given child. Third, it appears
4

at this point that a homebound instructional model is quite appropriate

for preschool children from 0 to 3 years of age, while a self-contained

classroom setting is more effective for preschool children from 3 to

5 years of age.
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SECTION 5

(ELIMINATION OF GAPS AND WEAKNESSES)

Historically, there has been a large gap in statewide programing

for the preschool handicapped child in general and the. preschool

hearing impaired child in particular. Direct routine state funding

for preschool programs has not existed. Prior to the advent of federal

funding, the only manner in which preschool programs could be run

was through private agencies such as the Montgomery Association for
.41

Retarded Citizens: Thus, public school systems and intermediate units

did not enter into preschool programs. However, when Title VI-B funds

became available through the Elementary and Secondary Education Act of

1965, the state finally had found a means to fund a limited amount of

programing for the preschool handicapped child. In the case of

Montgomery County, the current project therefore helped to alleviate a

large gap or weakness in comprehensive services for all handicapped

children to age 21. While the amount of federal monies available to

establish any preschool programs was quite small ,($40,000.00), it was

felt nonetheless that the-program created under this funding made a

noticeable contribution to alleviating the gap.

A second aspect to the issue of eliminating gaps or weaknesses

revolves around setting priority areas of attack. Few would argue

with the need for early intervention with handicapped children. It

is imperative that educators try to combat as early as_possible the

-mental, physical, and affective retardation that will continue to

escalate in any type of handicapped child if no programing is instituted

for him soon enound. Using the latter consideration as a criterion,

the Director and Assistant Director of Special Education examined the

various possibilities to which the money could be deployed.. It was

26
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decided that of all the areas of handicap, the preschool hearing

impaired warranted'tbe highest priority. These children need a great

deal of early language stimulation if they are to have a reasonable

expectancy of eventually getting integrated into normal classes. Thus,

the Intermediate Unit feels it has attacked an especially sensitive,

major gap in its range of programing.

3
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SECTION 6

(DISSEMINATION EFFORTS)

The project has engaged in several levels of dissemination

throughout its one year of existence: (1) parent training

parents of hearing impaired children in the county; (2) f. al mass

dissemination of professionally printed brochures. Wit each of

these two le els of dissemination, multiplier strategi -re employed

to broaden the impact of the limited monies allotted to this eschool

program.

The parents training program has already been-discussed in Section

. 3 (Activities). However, a few extra details are directly relevant

in the present topic of dissemination. First, while the parent training

program could have been limited to only those parents who had a child

enrolled in the project class, such was not the case. The parent

training program instead was opened to all who had a hearing impaired

child so as to achieve maximum multiplier effects. Second, to reinforce

the successes a hieved in training parents (in effect, the mothers)

during the r

training pro

ular training program, the project had a separate father

Saturdays as mentioned earlier in Section 3.

Here, however, training program was restricted to those fathers

who had dhildrPn in the project itself. Thus, those children in the

project class eventually had parents who had been trained in the

techniques of language development in the preschool child and in

relating,.,to the child moremeaningfully in everyday, real-life experiences

While the monies allotted to this project were necessarily restricted

due to statewide allocation patterns within the Division of Special

Education, a major multiplier effect was achieved through the use of

professionally printed brochures. A batch of 50 brochures of each
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exceptionality was sent to the 21 public school districts of Montgomery

County and about 3 or 4 private agencies which hAd contact with pre-

school-age children. The Intermediate Unit Board Members also received

a copy so that they could relay this information to their own local

boards.

3,1
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APPENDIX A

BROCHURES FOR

MASS DISSEMINATION
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C
hildren's A

id S
ociety

1314 D
e K

alb S
treet

N
orristow

n, P
a. 19401

telephone: 279-2755
T

his is a voluntary child placing agency, prim
arily

for
full-tim

e
foster

care and parent counselling.-
P

arents m
ay m

ake application directlyor be ieferred
through C

hild W
elfare S

ervices or other health and
w

elfare agencies.

A
 num

ber of private schools in the C
ounty offer, at a

charge, preschool program
s for E

D
 children. C

ontact
the above agencies for help in finding an appropriate
school program

 for your child.

W
hat S

ery es D
oes the Inter-

m
ediate U

nit O
ffer?

A
fter your child enters school, he w

ifl be eligible
for transfer into the E

D
 program

, w
hbs,, gO

als are to
provide supportive services and an individualized
educational program

 for each child, according to his
need, as` w

ell as support to parents. C
hildren w

ho m
ay

be possible candidates for the program
 are referred by

their local school district after a com
plete psycho-

logical and educational evaluation. P
sychologisti and

psychiatrists evaluate and m
onitor their progress; social

w
orkers

M
aintain

a
liaison

betw
een school and

fam
ily;

and
itinerant

m
aster teachers and other

specialists
w

ork continually
w

ith teachers,
sm

all

groups of students, and individual students.
In general, the E

D
 program

 aim
s to help the child

acquire an understanding of him
self and his w

orthi-
ness as a part of society, to re-integrate him

into his
regular classroom

 curriculum
, and to prepare him

 for
the w

orld of M
ork. P

ersonally, the child should hope
to acquire pride and confidence in him

self, a m
easure

of adaptability in adjusting to stress or difficulty, and',
a positive response to others. A

cadem
ically,

the E
D

elem
entary program

 stresses language arts and m
athe-

m
atics. T

he children are' ntegrated into regular classes
for social studies, science, and heath education as
they are ,able; m

odified units in these subjects are
taught in self-contained classes w

hen the students
cannot handle them

 in regular classeg. A
ll students are

eligible to receive the sam
e specialized, services in

m
usic, art, and physical education

as. students in
regular classes, though in certain cases the Inter-
m

ediate U
nit special teacher provides the program

 in
these

areas.
P

arents
are

asked to attend group
m

eetings and individual conferences w
ith the staff in

order to participate in educational planning for their
child and broaden their understanding of his learning
problem

s.
If you have questions or concerns about finding an

appropriate preschool program
 for your chilci, con-

tac first the D
irector of S

pecial P
upil S

ervices
in

Y
our

local
school

district.
If

you need furthdr
inform

ation, contact:

M
rs. N

ancy A
nderson

A
ssistant D

irector of S
pecial E

ducation
M

ontgom
ery C

ounty Interm
ediate U

nit
1605 -B

 W
est M

ain S
treet

N
orristow

n, P
a. 19401

telephone: 539-8550
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M
ontgom

ery C
ounty C

hild W
elfare S

ervices
O

ne M
ontgom

ery P
laza

N
orristow

n, P
a. 19404

telephone: 275-5000
C

hild W
elfare S

ervices provides,- free of charge, inform
a-

tion, screening, and referral for all children under 18 livingio
the C

ounty. T
hey can put you in touch w

ith the prop,
agencies and program

s.

-W
hat S

ervices D
oesihe Interm

ediate U
nit O

ffer?
E

ssentially, the local school district has the responsibility
to see that each M

R
 childE

M
R

, T
M

R
, or P

M
R

secures
program

 of education and trpining appropriate to his needs,
and som

e of these services are prO
vided by the Interm

ediate
U

nit. If the child is in school, parents w
oo have questions

regarding his program
 should contact the leacher w

ho w
orks

directly w
ith the child. H

ow
ever, if you need additional in- -,

form
ation, contact the program

 supervisor of the D
irector of

S
pecial P

upil S
ervices in your local school district.

If you have questions or concerns about. finding an ap-
propriate preschool program

 for your child, contactfirst the
C

iriector of S
pecial P

.upil S
eri:rim

" in your local school I:list-
'A

'riot. If you need further inform
ation, contact:

M
r. M

ichael R
eilly (E

M
R

)
M

r. W
illiam

 T
ow

ne (T
M

R
)

M
r. P

eter B
ciardm

an (P
M

R
)

M
ontgom

ery C
ounty Interm

ediate U
nit

1605-B
 W

est M
aio S

treet
N

orristow
n, P

a. 19406
telephone: 539-8550

T
he E

ducable M
entally R

etarded P
rogram

: A
lthough the In-

terniediate U
nit does not directly operate program

s for E
M

R
children,

it does provide a variety of services to the local
school districts, w

here, the program
s are run. T

he school
psychologist m

akes tlft classification of handicap, m
en deter-

m
ines the m

ost appropriate educational program
 on fhe basis

of .recom
m

endations. A
s in all M

R
 program

s, the process by
w

hich referral and class placem
ent is m

ade is sequenced and
m

andated by R
ight to E

ducation procedures.
T

he E
M

R
 curriculum

 is geared tow
ard giving the child

daily living skills. T
hese include reading w

ith a certain degkee
of skill and doing the m

ath required for everyday, com
m

on-
place calculationsknow

ing som
ething about coins and cur-

rency, banking, sim
ple fractions, decim

als, ratios, as w
ell as

addition, subtraction, m
ultiplication, division. T

he program
_seeks out the survival skills and, w

ith continuity, attem
pts to

teach these in developm
ental fashion.

T
he .program

's ultim
ate goal

is the em
ploym

ent of the
student

in the com
m

unity; thus, the vocational aspect
is

.m
ade consciously prom

inent from
 K

indergart
on. W

hile
m

ost.students eventually find unskilled or se
skilled jobs,

occasionally som
e w

ill have a particular flair
say, auto

m
echanics and find their. w

ay into highly skilled
.. V

oca-
tional-technical program

s, largely nonverbal and hands-on
a_

oriented, are designed for such students. A
ll students are

given the m
inim

um
 academ

ic requirem
ents for pursuing

and

getting a job, as w
ell as attitudes tow

ard w
ork and social

skillsgetting along w
ith others, taking direction and criti-

cism
, grow

ing on the job. T
.:ese are part of the curriculum

from
 the tim

e the child is 6 and identified as an E
M

R
 young-

ster.
T

he T
rainable M

entally R
etarded P

rogram
: W

hile m
ost

services to T
M

R
 children are district-operated program

s, in
m

any cases they are conducted w
ith Interm

ediate U
nit super-

vision. B
esides the 15 classes for T

M
R

 children w
hiC

h it oper-
ates throughout the C

ounty, the Iriterm
ediate U

nit provides;
w

hen requested, consultative and supervisory services to the
local school districts' T

M
R

 classes.(
In order to

help the T
M

R
 child function sem

i-inde-
pendently or independently on a socially acceptaole level, the
prograni teaches self-care, com

m
unication skills, basic aca-

dem
ic skills, and fam

ily living skills: In addition, w
herever

possible it includes prevocational and vocational skills. Itin-
erant special education services, such as speech and vision
therapies, are also provided w

hen necessary.
T

he S
everely and P

rofoundly M
entally R

etarded P
rogram

:
.G

enerally w
ith P

M
R

 children, m
any physical and em

otional
problem

s coexist.
In order to treat these children m

ost
effectively, the Interm

ediate U
nit tries to break

P
M

R
classes into subgroups, recognizing the presence of m

ultiple
handicaps. C

hildren are grouped for instruction based on
their com

m
on needs, and the em

phasis pf each child's pro-
gram

 depends on the severity of his retardation..T
he general

educational goal of the program
 5 to reduce the am

ount of
dependency in the individual. Y

et m
ost P

M
R

 children w
ill

probably have to rem
air in a protected setting throughout

their lives.
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M
ontgom

ery C
ounty T

reatm
ent C

enter
(E

aster S
eal S

ociety)
837.S

um
neytow

n P
ike

Lansdale, P
a. 19446

telephone: 699-7538
T

he C
enter conducts/ a

special
program

for
m

entally or physically handicapped children aged 3
to 6, w

ith or w
ithout retardation.

H
untingdon V

alley C
hildren's D

evelopm
ent

and T
raining P

rogram
(U

nited C
erebral P

alsy)
570 W

elsh R
oad

H
untingdon V

alley, P
a. 19006

telephone: W
17 -3848

T
his is a therapy program

 (no diagnosis) for de-
velopm

entally disabled, brain injured, m
entally re-

tarded, physically handicapped, or m
ultiply handi-

capped children, from
 2 to 51/2 years old.

W
hat S

ervices D
oes the Inter-

m
ediate U

nit O
ffer?

E
ssentially, w

hile the local school district has the
resim

nsibility to see that each physically handicapped
child secures a program

 of education and training
-7propriate to his needs, som

e of these services are
provided by the Interm

ediate U
nit. If the child is in

school, parents w
ho have questions regarding his pro-

gram
 should contact the teacher w

ho w
orks directly

w
ith the child. H

ow
ever, if you need additional in-

form
ation, contact

9 program
 supervisor or the

D
irector O

f S
pecial 11.1,g-g.; S

ervices in your local school

district.
If you have questions or concerns about finding an

appropriate preschool program
 for your child, con-

tact first the D
irector of S

pecial P
upil S

ervices
in

your !ocal school district.
If you need further in-

form
ation, contact:

M
r. P

eter B
oardm

an
A

ssistant D
irector of S

pecial E
ducatioh

M
ontgom

ery C
ounty Interm

ediate U
nit

1630 W
est M

arshall S
treet

N
orristow

n, P
a. 19401

telephone: 539-8550

T
he P

hysically H
andicapped P

rogram
: T

he Inter-
m

ediate U
nit operates six classes for P

H
 children at

the M
ontgom

ery C
ounty S

chool for P
hysically H

andi-
capped C

hildren in N
orristow

n. S
tudents range in age

from
 5 through 21 years and are referred to the pro-

.

gram
 through their local school district, w

ith psycho-
logical and m

edical evaluation.
T

he program
 aim

s to provide an education suited
to each individual level of intellectual functioning, a'
the sam

e tim
e considering the child's social and em

o-
tional needs and helping him

 to becom
e as inde-

pendent as possible.' D
epending upon the individual,

the program
's goal is to return the child to a general

education program
 in his local school district. W

hen a
child is returned to his district, consultation estab-
lishes an appropriate educational program

.
D

uring the P
H

 program
 each student receives

services individualized to m
eet his educational and

em
otional needs. In addition, physical, occupational,

and speech perapies are provided in order to suc-
cessfully accom

m
odate the student in the classroom

setting. T
hroughout the child's enrollm

ent, ongoing
evaluations m

easure his pi-ogress and aid in e
cational program

m
ing. P

arents of the studen
are

given opportunities throughout the schoo
ear to

m
eet w

ith teachers and discuss their chil
s program

,
as w

ell as other concerns.
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P
rivate speech and hearing clinicians holding

certification from
 the C

ouncil of E
ducators of

the D
eaf -or the A

m
erican S

peech and H
earing

A
ssociation.

(T
heir nam

es are
listed

in
the

A
m

erican A
nnals otitis D

eaf and the A
m

erican
S

peech and H
earing A

ssociation's D
irectory.)

P
rivate schools for the deaf and area clinics

.

P
ediatricians, otologists, 'and otolaryngologists

(eye, ear, nose, and throat specialists)
Y

our local school district's D
irector of S

pecial P
upil

S
ervices or the Interm

ediate U
nit's S

pecial E
ducation

C
livision m

ay be able to assist parents in locating
those w

ho provide these services.

Inte'rniediate U
nit H

earing
S

ervices U
pon E

ntering S
chool

W
hen your child reaches school age (4 years, 7

m
onths), he w

ill be eligible for Interm
ediate U

nit
special

services.
A

ll
districts located w

ithin M
ont-

gom
ery C

ounty can
refer children w

ith hearing
im

pairm
ents to the Interm

ediate U
nit for evaluation.

T
he district m

akes these referrals based upon a prior
evaluation by an otologist and an audiologist to
establish the nature of the im

pairm
ent. D

epending
upon the severity of the hearing loss and the language
skills of the child, either itinerant services (visitations
to the local school by spedially trained IU

 personnel)
or a- full-tim

e classroom
 placem

ent m
ay be recom

-
m

ended to the referring district. If the Interm
ediate

U
nit does not have a program

 to-m
eet the needs of a

particular child, it consieers other placem
ents.

A
dditional diagnostics ar'd therapy are provided

by the Interm
ediate U

nit during the sum
m

er. T
his

includes a tw
o-w

eek diagnostic program
 for speech-,

language-; or-hearing-im
paired children identified at

kindergarten registration.
If a speech, language, or

hearing problem
 is suspected, parents w

ho are regis-
tering

a child for kindergarten should alert the
registrar.

F
or further inform

ation concerning speech,
lan-

guage, and hearing services, contact:
M

r. M
arshall H

. S
iegel

A
ssistant D

irector of S
peech, Language,

and H
earing S

ervices
M

ontgom
ery C

ounty Interm
ediate U

nit
1605-9 W

est M
ain. S

treet
N

orristow
n, P

a. 19401
telephone: 539-8550
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tl

nedical eye care, designed to prevent blindness and
alleviate eye conditions w

hich could cause visual loss,
an be m

ade available an a financial needs basis.

D
verbrook S

chool for the B
lind

34th S
treet and M

alvern A
venue

P
hiladelphia, P

a. 19151
telephone: T

R
 7-0313

O
verbrook operates a one-w

eek sum
m

er nursery
P

rogram
, usually during the third w

eek of June, for
preschool blind children. T

his program
 is open, free

0 charge, to all residents of eastern P
ennsylvania.

M
other and child both reside at O

verbroolefor a
pne-w

eek period, during w
hich the m

other is oriented
to the problem

s of the visually handicapped and the
:hilcLis evaluated and allow

ed to interact w
ith other

children.

M
ontgo.nery C

ounty A
siociation for the B

lind
704 W

est M
arshall. S

treet
-

N
orristow

n, P
a. 19401

telephone: 272-7190
S

ervices are directed at counselling and casew
ork

needs. In addition, M
C

A
B

 distributes talking book
m

achines to any qualified individuds.

F
low

 C
an P

arents H
elp?

D
 A

ccept the child's handicap, and do not avoid
.talking about blindness to him

. E
ncourage him

 to ",
express his feelings.

D
G

ive dear instructions and be sure 'the child
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GENERAL PROGRAM OUTLINE
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.PRESCHOOL PROGRAM FOR HEARING IMPAIRED CHILDREN

MONTGOMERY COUNTY INTERMEDIATE UNIT '021

Overall goals and objectives,

Early Identification
Early and consistent use of amplificatio
Development of cognitive thought

Language develdpment
Development of social maturity and self

Parent training, support and guidance
Definable objectives based on diagnosis
ImpleMentation at each child's level of

4,,

'n

Procedures

concept

of child's needs
fuhetioning

Use of the multidisplinery team forreferral, diagnosis

and:- implementation
=Monitoring and orientation in care and use of the hearing aid

Creation of a home environment which - stimulates thought

Language deVeloped through the use of total communication

1. Modeling and expansion of receptive and expressive

language
2. Development of maximal use of residual. hearing

3.- Involvent of child in meaningful experiences

which encourage problem solving and choice

4. Involvement of parent in lessons for carry over into daily

home life

Individual and group training sessions for parents.

Group therapy sessions under the direction of a psychologist for parents

Speakers in the field of education for the hearing impaired and early

childhood development for teachers and parents

Diagnosis using:

1. The Receptive and Expressive Language Test

2. Analysis of Auditory Skills

3. The Pre-School Attainment Scale

4. Otological and Audiological-Evaluation

5. Developmental. Syntax Sentence Analysis (when appropriate)

6. Boehm Test of Basic Concepts (when appropriate)

7. NSST (when appropriate)

8. Psychological evaluation (when appropriate)

9. Therapist's description of initial behavior and behavior on

each subsequent visit

:1
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APPENDIX C

SAMPLE LESSON PLANS

U

39



- A.L.

OBJECTIVES:

1. Auditory Training

W
. Vocabulary

3. Naming body and clothing parts.

SAMPLE LESSON

0.

METHODS:

1. Go-stop using

2. ash tray
pillow
crayon
book

crayons and paper A&V+A

lay 4 out using a only.
Which one did .s say. Then
close your eyes, Which one
is gone.

12/6/74

3. Make instant jello:
Name: spoon, bowl, milk, mixer, noise, wash, dry, put away.

4. Dress and assemble the boy.

EVALUATION

Put boy together with fair accuracy.
Did not do jello or 4 items.

r
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A . L A .

SAMPLE LESSON

9

3/19/73

A. Use dog and cat for auditory training. / make the sound, He picks

out the, right animal.

2. Sat up 4 stores for classification. Sort the items for each store.

3. Do-food coloring paper. BlOwing. A names colors.

4. A brings us a big bag of food and toys. We sort them into 2

5. Match farm animals to picture.

6. P t'farm animals in colored eggs. "Where's the dog?"

7. Put macaroni in a coffee can first many, then-a few, shake each

can in front of his aid. "Can you' hear, the macaroni. Give him

one to eat.

REPEAT LAST LESSON AGAr*

52
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C.H.

SAMPLE LESSON

OBJECTIVES:

1. Auditory Training

2. Clothing names

3. Body Awareness and names of body parts

4. Teach: mommy,. daddy.

METHODS:

12/5/74

FI

Using crayon and paper, I say "go" "stop" She responds by moving the

crayon on the paper each time I'sa "g " and stopping the movement

10 when I say "stop"

2.' Asqemble body on refrigerator. Put up full form so she can see it.

Then she assembles with my help. I name all body parts for her.

3. I name clothing for her. -.r She puts clothing on doll.
.-

4

4. Articles of clothing belonging to mom and dad: D. will place each.

item either by the picture' of her "mommy" if it is her mothers'

clothing, or by the gidtureof her "daddY".if it is her fathers'

clothing. I will says "Hommy's shoe,"oridaddy's shoe" She will try

to "imitate me.

EVALUATION OF LESSON:



P.P.

SAMPLE LESSON

Sai_JECTIyES:

1. Auditory Training

2.- Teach concepts "in" and ."on"

3. :'teach concepts "g0" and "stop"

VOcabulary in'kitchen

12/5/75

'METHODS:

1. Play music. Stop when the music stops. Dance when tie music begins,

Demonstrate "on" "o(f" awareness as well as "go" ".stop" Mother turns'

on', off. -

2. . I sound horn. Boys drop penny in can to.demonstrate a. response to

a sound.

3.: Use shoe box. Teach "in" and "In" using a cow. I place cow "on" the

box and "in`' the box verbalizing my actions.,

4. Make instant,jello11111in kitchen. I name all actions during activity.

spoon, bowl, milk, mixer, noise, clean up, wash dry, put away.

EVALUATION OF LESSON:

0 Showed some awareness of on-off with the music.. Still does not

respond to sound much.
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SAMPLE LESSON'

Aditory Training, i ResPonse to name. Blocks, up ia a can.

4/2/75

2. Three animals. Move each''Ohe up asquare when I make the

. noise.

3. We play on the st r . Put cereal i 'strategic places on th

stairs. We goAp E. says "up" then we go up. Then try down

coming down it W/all the boys..

4. One child be teacher. Turn radio on. We all dance. Stop when

music.stops.

5. Dust furniture1W/cloth and polish'
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APPENDIX.D

SAMPLE 1973 -1974 PRESCHOOL, PROGRAM

REPORTS USED AS PARTIAL RESOURCES

FOR 1974-1975 REGULAR

SCHOOL YEAR PROGRAMING



a

MONTGOMERY
COUNT/Y INTERMEDIATE UNIT #23 SUMMER PROGRAM

AME: A.z, AGE: 3'
DATE: 7/11/74

THER . 1. Playing with variousrtrains, cars, trucks, and stuffed toys

to encourage and develop oral language.

2. We worked on conditioning a response to the presence. of sound.

\. We worked on discrimination of long and short sounds using

"arf-arf" and "meeeeeow" with two stuffed animals.

PROCEDURE: y ile playing with the trains and cars we worked on putting

two and three ords into sentences. As we played I would stop and start

the train sayi "Stop train!" and "Go train!". We also'presented the

phrases "Go up t ain", "Go down train." and"Go around train." These

phrase were varie using trucks, cars and toy'animals(Go horse.)

We used two stuffe animals for the discrimination work rewarding Mayne

for choosing the,co rect one, either the dog or the cat. We used a hammer

and peg set as the r ponse to sound. A conditioned easily to the

loud sounds.such as a ell, drum, and a tin can full of coins. He also

''responded well when the sound was simply the dropping of a coin into

the tin can.

EVALUATION: A responde well to the play therapy. In the beginning

he would hardly speak. When he did speak it was in one word or two word

utterances. His first day he'said "cat", "break", "car" and "Georgy"(his

dog's name). He gestured "When 7" by shrugging his shoulders; By the

end of the first week he was p ting-two words together but they were not

intelligible. His first intelli ible two word utterances were phrases

such as, "Put it away.", "Put it. p there." "Right here." and so on.

By the last week(the third week) h was imitating the "Chug-a-chug-a"

and toot-toot" sound for the train. \He was also repeating the phrase

"Go " and Stop ".He then began to combine and assimilate'them.

He T "Train broke.", Up train, Lip .'k " give train." and "Train

back here." At this point he also beg to use the sign for "stop".

The last day A asked, "What for?", d Where Mommy?" It was evident

from the language produced by A' whil playing that he has quite a

bit more expressive language than would be noted by a casual observance.

It took him some .time to warm up to therap not only in terms of days in

therapy but also in terms of each day taken *ndividually. A .responded

much better to language input in a play situation than he did when we.

attempted to directly solicit responses. Mrs.,,McBride pointed out that

this would be consistent with A's stage of language development.

'A had what appeared to be great difficulty in discriminating. between

the Tong and short sounds as outlined above.. However, this may very

well have been due to his desire to do other thingS, and also a lack of

understanding of what was expected of him. As mentiOped above, Wayne

conditioned easily to the presence or absence of sound but he did not

stay with the task for long periods of time. I feel that Wayne would

benefit very much from the Montgomery County I.U. Preshool Program.

The incorporation of discrimination and conditining to sound as well

as the language stimulation in the PreSchool program should-aid. A a

great deal. It was.also suggested to A's mother chat she attend the

Parent Training program run by Mrs. McBride.
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MONTGOMERY COUNTY INTERMEDIATE,UNIT SUMMER PROGRAM

Therapy

ri

- H. was seen with his mother for f 40 minute sessions for a

four week period. H. has just been fitted if\ith a hearing cad. Therapy

was to initiate auditory training with creatiIg awareness to gross 4

sounds; educate the parents on aspects of traini g. philosophy and

management of the hearing impaired child; instruct the parent in the

proper use, care and maintenance of the hearing aid.

. was introduced to sounds of.bell, drum,,squeeze toy and coin

box. He was initially permitted to experiment 'with the different

noises made on different surfaces. Later a set routine was established

in presentation of the various sounds to develop,some structure. Key

words of "in, stop, go and open" were used in trying to establish ,

visual contact. Parents were given the HOW WE HEAR recording, and

instruction manual on care and maintenance of the hearing aid, and the

book ANSWERS to introduce them to the scope of hearing impairment.

Several aspects of the problem weredisbussed although continued

extensive information counseling will be necessary. Both parents

came, to observe activities with the hard of hearing youngsters and

appear to agree with-a-total communication approach in language training.

Considerable difficulty'has been experienced with the Otocon

hearing aid fitted with a Y -cord. After wearing the aid for one week
o

mother noticed no change in H's awareness level. It was obierved

,
that H was not responding to extremely loud gross sounds. A check of

the hearing aid revealed that the output was considerably below its

specificition. H demonstrated awareness when the EPI auditory training

usit was used at level "C" with an estimated output of 115-1-20 db at-
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that setting. H. returned to Childrens Hospital on June 25 at. yhich

time the receivers were changed to increase output .8 db. At present

one of the new receivers is not working properly and the 8 db increase

has not yielded positive results. He has worn a loaner aid in the past

week with which vocal behavior is substantially increased. H. is

showing some awareness to gross sounds although this behavior is in-
-,

consistent. He has not responded to conditioning to establish visual

contact. It is felt that a strong emphasis on auditory_training is

essential: H. displays excellent imitative skills for gesture and

vocalization. Expansion of 'these imitative skills should encourage

speech development. H. is a delightful, playful child and will need

considerable structuring. in the therapy 'situation if he is to reseive

maximum benefit. The parents are most cooperative and concerned

and deserve the best guidance we can give them. H. will be enrolled

in our home pre-school program in September, 1974. Mrs. R. has been

given several activities to complete with H daily in the summer months

to follow. It is the.feeling'of this therapist that H needs more

'
gain than the present hearing aid allows, This recommendation will be

made to anytown Hospital in hopes that the fitting can be changed and

shorter Y-cord lie supplied.

6/24/74 Dr. X (Anytown.Hospital) has agreed to change the fitting to

one with more gain.

0.



1-2-74

1-7-74

-14-74

1-16-74

1-23-74

1-23-74

1728-74

1-30-74

I.., -

Worked on blowing-bubbles. Tried to say bubble, pop and
water Orally. Said bye-bye as I was leaving.

-

slew bubbles1 pasted bubble cut-outs on construction
paper. he pasted by himself. Read book What Do I Hear?
He was very interested in that appliances make different
noises (he.knew they did). Tried to mouthe bubble' pipe,
water, pop.

Planted seeds (Lavender Herb / Used 3 pictures (baby, dog
ball) for discrimination. Had very inconsistent responses
through speechreading alone, and also through Use of
audition and speechreading. Was not able to distinguish
using hearing alone. 'He enjoyed dropping marble in the
metal pan for auditory training. Signed water to me as
I was leaving the house.

Planted grass seed on flower pot to malce man's hair.
Went over face parts. Enjoyed playing a face-parts game
.'ith his mother and me to see who could find their nose
first, etc. Did fairly well distinguishing between 3
pictures (baby, dog, apple).

Made cold drinks from mixes. Was able to match the
crayon colors with the drink (purple-grape, red-
raspberry, yellow-lemonade. I. would rather point
than sign or say what he wants. Signed "cold" on his own
today.

Made soup. Very much interested in today's lesson.
Seemed to have better eye contact today. ,Signed "red"
and "yellow" for tomato and chicken soup. The last two
lessons he has asked me for the pictures for discrImination-.
he really enjoys this part of the lesson. Seeerns to be
very'visually oriented. As I was leaving he signed
"made" (part of the sentence I used--I.made soup). 'He

,said'"I" orally today.

Made jello. Enjoyed this lesson. Had difficulty
remembering and telling me what he needed to make the
jello the second and third times. Tried to sign jellds\.
Did extremely well in speechreading and,in.reading signs
for hot-and cold using two pans of water (hot and cold)\0,
and he was to drop a paper clip in the right pan. Using
speech alone, sign alone, and total comm., he was perfect.
Audition alone he could not do at all.

Fish lesdon. Enjoyed the lesson, but didn't seem as alert
as usual: Loved dropping paper fish into -a pan when he
heard a sound (sppon hitting floor, table, pan). He even
heard thcf spoon when I was lightly tapping it. Could not
hear the(water.being turned on and off. Had much diffi-
culty distingui0ing between water and fish through
speechreading; and/nr audition.

Gu
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2-4-74 Made cocoa. Did well in his ability to remember the

sequence to make the second and third cups. Tried to

sign cocoa. Can dstringuish between hot and cold water;

by feeling it and can sign it. Was able to tell me what/

drinks were either hot or cold when shown 6 pictures

and could divide them and-place them on a piece of pap

'which had cold drinks on one side and hot drinks on th

other. His auditory, responses were poor today, howeve

"I he was sick over the week - end -and had fluid in his ear.

He signed "fish" spontaneously when pointing to where the

fish were.

26-74

.1;

Things that.float. He was able to remember the sequence

for blowing bubbles and his ability for blowingPVas

much better than the very first lesson. However, the

concept of things that stay on totrp of the water and

things that go to the bottom was much too difficult for

him. He could not grasp this at all.

2-11-74 Used water to paint a picture. Did real well in painting

within the bouhdaries of a Circle.. Was able to sign

red and blue. In the auditory training he did not respond

at 411 to the bel'. He responded. right away to the drum

and dropped the paper circles into the bowl,. His mother

said he still had-a cold. At end of lesson he went to a

closet and took out a bottle of Palmolive Liquid and

signed Mother and said bubble orally..

2-13-74 Usediwater colors. He was very precise and neat in his

painting. He copied my strokes perfectly and stayed

inside the lines for the most part when he painted the.

birds. Tried to sign several of the colors. Pointed

out his blvd feeder on his own. Seemed to have diffi-

culty dist.ingUishing between water and brush, but I

think part of the time he was just fooling around. He

still is not hearing the bell. If he watches the bell

and,the drum he can point to the right picture.

2-18-74 Made clay. Enjoyed pouring the baking soda, cornstarch

and water" into the pan. Really lkied playing with the

clay. Was able to tell me to wet the clay at the right tie

Distinghished ,between clay and water through speechreading

but audition was inconsistent.

2-20-74 Finished clay flowers. He liked the different colors of

point. Wanted to smell each color. Cot paint all

over his face. Had signs for colors Mixed up. When

asked to distinguish between flower, water, red, yellow

and blue (paint) he did very well through speechreading

alone, sign alone and speechreading and audition

combined. Did very poorly using audition alone.. Cannot ,

distinguish between Gates being on 'or off.

G_t
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2-26-74 No lesson (I lad ;the flu).

2-27-74 I still had the flu.

3-4-74 Painted with 'soap and water. Enjoyed making the
fingerpaint, but after it was made, he didn't want to

stick his fingers in it at all. Later he liked it, but
wanted to constantly wash his hands. In the beginning,,,
when he saw the small glass bowls he thought we were
going to make something to eat. Then he thought we
were making something for a baby becauce of the Ivory,
flakes 'box. Was able to make a round circle, but couldn't
put in eyes, nose, etc. In auditory training he respoftded
beautifully to the on-off6f the mixer 6 times. Then
I added the bell to the mixer and he responsed to neither.
There was no response at all to the drum either, even when

I did each one alone. It seems he turns himself off.
His mother states that since he was fitted with his aid,
his voice quality has become very poor. He seems to
grunt a lot now.

3-7-74 Washed dishes with soap and water.. Really enjoyed setting
the table Mrs. S. said this was the first time he
had ever made a sandwich by himself. He did well. He
notced right allay that the dishes were blue amd he signed:
.blue. Poured the juice well.- Washed and dried the
dishes very well. Has very poor control, of scissors.
Could not cut the plate. Was able to match the cut outs'
with the actual objects. Very difficult, to get any
auditory response out of I, today. Mrs. s. was
very pleased with today's lesson because they're all
going to a restaurant Sunday. I's plants are growing
beautiffilly and the'fish are doing well.

3-44-74 Made something for Mommy and Daddy (paper maohe bowls)/
At'first 1 didn't want to get his hands dirth with
the paper mache, but later he really liked working
with-it. He was able to imitate what I was doing
and'work with it on his own. Signed lion spontaneously
when he saw a lion. In aud. tr. we used a hammer, saw
andalarm clock. He heard'the hammer, but not the saw.

fl liked feelingthe alarm clock, didn't want to remove
his hands. Used botlvision and audition today.

3-13-74 Painted bdwls\and animals, I's' bowls and two animals

dried well. He did a real good job of painting the
bowls. Signed correctly for the colors he wanted to use.
Had very inconsistent responses for.-the colors red,
yellow, and blue'through audition only. Had perfect
responses through speeehreading and signing. Had
-inconsistent respopSes for the hammer alone todgy.



3-F8-74 Made popsicles. Had a difficult time remembering the
sequence when he was supposed to make popsicles the
second and third times. Responded perfectly to the
ice being dropped in the metal pan. Very poor response
to the hammer, bell, drum.

3-20-74 Made lollipops. This was a FLOP. The mixture burned
and turned black so we couldn't do anything with it.

a- made paper lollipops and enjoyed that. He liked
eatingthe popsicles from the last lesson. While
Mrs. -6 . was stirring the lollipop mixture 1E. was
talking a lot to me using sign.

3-25-74
,.

Made a rowboat. Was able to blow the plastic boats across
the water with a straw fairly well. Tends to blow too
hard or suck in the air (and water)., Loved making and
playing with the real boat we made. In aud. tr. he was
able to discriminate perfectly between the hammer and
the saw. However, he could only perform 3-4 minutes
before he was too itchy, started throwing everything
around and was badly behaved.

3-27-74 Made fishing poles. After seeing me draw, aneye and a
mouth on one fish he was able to complete all the
other fish on his own. He enjoued fishing and his
mother brought out his toy tackle box so hP could pit
his fish in it. Through speechreading An :ign he was.
able to fish. for each individual color and discriminate
between big and little fish when I asked for it.
is no wearing a Y-cord on his aid.

4-1-74 Boiled eggs, made soap eggs.. Didn't want to touch or
work will soap eggs at all. Had good discrimination between
the hammer and the saw for a few minutes. Needed r9uch
discipline today.

4-3-74 Dyed eggs, painted soap eggs. ar, was getting sick
today, and had to get up and'vomit several times during
the lesson. Considering this, he performed fairly well.
Enjoyed making the dye, signed most of the colors
correctly.

4-9-74 Tested unit on water.

W- I0-74 Fininhod testing. I has almost nothing through
audi tion only. Unes very 3 ittle speech himself (See
next nheet).
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2,

.
4.

5.

6.

7,

8.

9.

10.

11.

12.

1!3.,

14;

15.

16:

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

water

miker,

pan

spoon

pitcher

fork

knife

soap

towel

eye

nose

mouth

hair

fish

10/

boat

flower

ice

snow

dirt

paint

clay

egg

peanut butter

cookie

popsicle

lollipop

bubble
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28. oUr

29. drink

30. mix

31. blow

32. stir
hot

33 water

34.
cold
water

35. wet

36. dry

On

4-

38. off

39. colors

40. little

541. big

42. swim

43.,. throw

44. in

45. out

46. catch

47. more

48. smell

49. look

50. taste

51. listen

52. cup

0
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4-15-74 Made outline of body on-paper. Knows body parts through

sign and will speechread. Does not want to use speeCh

unless he's bribed with something, then he hasd good

approximation of eye, nose, mouth, -11.and,. hair, foot,

leg.

4-27-74 Put clothes on 'body outline. Liked painting his clothes

on, but wasn't interested in going over the body parts or

the clothing. Most of the time he would either stare

*at me or look right through me. Then all of a sudden

he would respond,correctly by pointing to all the parts.

4-22-74 Made placemats. After I insered the second strip, he caught

on and inserted the strips by himself. Was able to

point out placemat,-plate, paper, cup, blue, red, easily

through total comm.-, not through audition alone.

Discriminated between hammer and saw.

4-29-74 Made traffic light. 1. didn't went to stop either

his car or himself, He only wanted the car to go

, fast. Understood that green was go go, red for stop

and yellow for slow.

5-1-74 -Made paper flowers. Enjoyed helping cut out the

circles and pasting the flower. As goon ag we finished,

the flower he signed "Mommy" to me and gave the flower

to his mother. I responds very well auditorily

.
to the hammer and saw -,; but }lave not been able to

get any responses to the alarm clock.

5-6-74 Made paper mache fish. Was very curious as to how

a fish was going to appear (out of a light blub).

Was very hesitant. about didpping the paper strips in

the paste. Kept signing fish. his mother gave him

the old alarm clock to play with all wee. He loves

feling the vibrations, but no response audITOrally.

5-8-74 Absent.

5-13-74 Painted fish, made' paper chains. i was excellent-,

in his ability to distinguish between big and little

in relation to colored strips of paper (blue,' green,''

yellow, brown, orange, pink) using total comm.

When I was getting reading to leave he remembered we

hadn't worked with .he saw, hammer E clack,, and he ran

to gct thew all alone.

b-15-74. Made a book on people. Enjoyed choosing- which picture

he could use irlhis bbok when given the choice. Used ,

the, sign for man for boy and became very upset when I

corrected him. Could not find the pictures in the

book using audition alone. Did perfectly. through,-

total comm.
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5-20-74 Made animal book. Knows all theanimals anemost of
the signs. Didn't want to use the full sentence "That's
a ." Just used one word to.describe the animal
(b371717-FEbbit, dog, cow, cat, %horse, fish) mid then
only in sign. Mrs. S said they went to the fiar
this week-end and Bobby was able to sign up, stop,
go (in relation to the rides), horse (merry-go-
round) cold, red (soda). Said "black"

5-22-74 Made rabbit puppet out of lunch bag. Mr. add Mrs.
S are both quite concerned over what Mrs. T;

told Mrs. S jestereday about getting a 3rd opinion
on I 'slidaring. They are afraid they, can't
afford going to Anytowr. . Mrs. S ,asked it we
coud do therapy without,the hearing aid today. We

did and I couldn"t really tell any difference. At

one time I asked him where his nose was (using no
signs) and he pointed to it immediately

Made clown puppet out of bag. Imitated sounds fairly
well, but it took a long time (bu-bu-bu, mmmmmm /
Tried to find parts of the body. 'Mr. S is quite *

upset about getting a third opinion. He was really
getting on the defensive today. The Sts'-,have stopped'

putting I's 's aid on him.

5-31-74 Made turtle out of paper plate. Really liked, the sign
for.turtle and got ,a big kick out of the turtle's
legs and head going inside the body when he went to
sleep. Mouths but'can9t get any'voicc-along
with it.

6-3-711 Made bird family mobile. I got a big charge out of
the fact he was making baby, Mommy and Daddy birdn
Sfkszeral times he could' point to the correct bird

uHJig audition only.(unaided). He responded perfectly
using speechreading only and total communication only.

6-5-74 Made soft iamb T en-loveri making tl'e larrb and

painting, the lamb's feet and the barn. We also used his

Fisher Price play farm. I painted a round yellow circle

for the sun and I immediately painted in rays of
sunshine all alone. After the art work was completed,

had little interest in answering my questions,
"What's this?",Wbere is the ? He avoided looking
at my face (he dogs this a to.177:7 Then, all of a sudden,
he decided to coopefate, and showed me each animal 1 asked
for (latilb, horse, cow, chicken, dog) with no mistakes.

l's nursery school clais going to a rOPM thin
afternoon. Mrs.. eS is go ng along,so-lhis Jepson
was tim "d perfectly.

6- Bogan final t ng .

6-12-74 Finished final testing. See next sheet.
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U.N. Pre-School Prograti
DateC-June 25, 1974

FINAL REPORT

D was taken out of a nursery school for most of her lessons since

both parents work. Seven lessons were held at home.

D is a girl who imitates everything you say and gives the

impression that she understands everything. However, in working

with her, it is evident that she repeats, but does not full understand.

D has poor spontaneous language and never asks questions, although

she often launches into a long sentence, complete with inflections,

of unintelligible jabbering. This is her main form of communication,

as she uses no signs at all, even though signs were used'in all the

lessons. She repeats single words and phrases beautifully when she's

asked to, but there is very little spontaneous language. There are

no question forms which she responds to consistently.

Auditorally, D has shown great improvement, She can now give

conditioned responses after hearing a sound. She uses what hearing

she has very well. She does get lazy when she's asked to repeat

words and drops off the initial of final sounds. When you tell her

to say it again, she say it correctly.

D's attention span has increased since therapy began. She is more

interested in learning and has really become more outgoing-than she was

in January. The nursery School teacher has noticed tremendous improve-

ment in D's self-confidence since therapy began. D's visual motor

skills have improved greatly. In January she would rarely cut or color

on her own. Now I can give her the direction and she will either color

or cut with good control.
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Mr. and Mrs. N. are very pleased with the change in D since

January. D needs continuous tyerapy. Also, a psychological eval-

uation would be helpful for a full diagnosis of D's problem.

60

I

"Hearing Therapist-
Clinician"



I.S.

FINAL REPORT

Pre-School Program
Date: June 24, 1974

A

I. has really been a mystery for, the entire.length of the

pre-school program. One day he seems to hear and understand every-

thing and the next day he hears nothing. His parents feel that

\\ since he was fitted with the aid his voice quality, has become terrible

\(,very harsh). I have to agree to some degree. His voice quality

wa much more pleasant in January and his words seemed clearer.

For the'last 6 weeks his parents have removed the aid permanently

(especi)141y after hearing Mrs. T. recommend getting a 3rd opinion.)

I's sp nt eous language seems to have gone downhill. He expresses
\ .

himsellk almo t entirely through gestures and formal sign, he knows

a great many ns and uses them. He.has rarely used speech to

communicate while'\ I have been there. Even saying "bye bye" seems

to be a big chore. His parents say he uses several words orally,

but not a lot. I. use no sentences,_ only single words ( in sign

only). The only question form he might understand is "What.is this"?

However, this is doubtful because I was pointing to the object or

picture at the same time he sa

it was.

and would immediately sign what

I's auditory responses have alwa been very inconsistent. He

can now respond to a drum, bell, 'hammer a d saw, and sometimes to an
- -

alarm clock. However there are days when I an get no response

whatsoever to any of the above. His responses re not significantly

different whether he's wearing his aid or not.

I's attention span has never been very long, and can't say

T'
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that it has increased any appreciable amount. I's an active little

boy and seems to need constantly changing activities, however, he

lOves doing new things, catches on quickly to what he's supposed'to

do and colors with excellent control of tha brush or crayon., Has

some difficulty using a pair of scissors.

I is a very alert child, anxious ta learn and will probably adapt

well to a school situation. His only drawback is his inconsistency.

J
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D.N.

1-2-74 Worked on rooms of the house using pictures. Can say
'Mommy, Daddy, bath. Enjoyed signing "Sleep", for
bedroom and saying orally Mommy', Daddy. Face lit up
only when I said "D". Very little intelligble
speech, but seems to be saying a complete sentence.
Has long babbling phrases, definite inflections.

1-7-74 Used Peabody pictures of different furniture in the
Kitchen, bathroom, bedroom, living room. Has much
difficulty telling which furniture goes in either
bathroom or kitchen when shown the pictures. Can
say "bath" well, tries to say "room".'

1 -14 -74 Had session at her home instead of at nursery school
(she had had an asthmatic attack during the night).
She seemed so much more at ease. This Was the first
time she volunteered clearly intelligible speech to
me. Was able to understand baby, ball, doggy through
speechreading and iudition. Tended to repeat my
question (Where's the baby?, etc.) before pointing
to the appropriate pictures. Could not distinguish
through hearing alone. Enjoyed showing me her bedroom
furniture.

1-16-74 Made her bedroom out of shoebo::. Does not understand.
question "Where's your tbed?", etc. Repeats, the
question. Has good articulation for D, Mommy, Daddy,
baby. Did well in picking out correct pictures out of
4 possible choices (Mommy, baby, doggy, apple);

1-21-74 Changed D's unit to the unit on water as r felt.the
unit on the house was too advanced for her and I didn't
seem to be getting any.responses from her. She really
enjoyed blowing bubbles and re.peated the vocabulary
beautifully. At times she even repeated what I was
saying to myself (i.e., I dropped the bubble pipe and
I. said, "Oh-oh", she repeated that with the same
infleOtion that I had used, even though she had not
been watching me). Was able to say "more" each time
she'wanted more water.

1-23-74 Absent today'.

1-28-74 Made cold drinks from mixes. She had had a bad week-eild
where she got her hair and hand caught ih a mixer while
helping her mother bake also cut her mouth while at a
party. She really looked low when I came, but she was
very good forthe lesson. Was able-to match the color
to the drink. Liked coloring the glasses. Kept asking
what each color was. Said orally, "Where's the red?"
orally"bubble", "pipe".

if
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D.N.

1-30-74 Made soup. As soon as she saw the picture of soup,
she shook her head and made a face (didn't want it).
But she was happy making it, tasted the chicken broth
and liked it. Did not want to even taste the
tomato soup. Very inconsistent in her responses in
auditory training.

2-4-74 Made jello. Very interested in making jello. Liked
learning the signs for yellow, green, red. Kept
repeating the signs. Can say jello orally. Very
easy for her to match up the colors with the jello
and she can color the jello bowls correctly. Repeats
orally what I say. In auditory games, she laughs
and her eyes light up when she hears a sound, but
she will not turn around. When given a pan of hot
water and a cup of cold water, she had a perfect
score distinguishing between hot and-cold through
speechreading alone, sign alone, speechreading and
sign combined,Q and audition'alone. This was very
easy for her toda

Made cocoa,-. As soon as I saw D she started signing
yello o me (she was refekring to the yellow jello
fr last time). She loved making the 'ocoa and eating

--Monday's hello. Was able to distingu' 1. (using picturen)
hot drinks immediately, but wasn't sine when I showed

.:

her a cold drink. Could not tell auditorily when the
water was on or off.

2-11-74 .Things that float. This was an excellent lesson for
D.__She was able to tell me right away what things
stayed on top of the water and what went to the
bottom and could paste the pictures on the paper pan
in the correct places. She was finally able to give a
conditioned response when she heard the bell and the
drum. Was able to drop a paper clip into a bowl when
she heard a sound and loved doing it.!

2-13-74 Used water. to paint. Conditions made today a very bad
day. When we got to our room an elderly-lady said we
couldn't use two rooms because the sewing circle was
meeting. When I told her that we would use the kitchen
instead, she did't like that because they needed thq
kitchen, too. When I said we'd only be there for 45
minutes, they reluctantly let us stay, but every time I
turned on the water, someone ran in to see what was
happening. They had never seen a heering aid before
and panicked when I was putting D's in her ear.- They
felt so sorry for D. She was distracted by their
going in and out. Considering all this, the lesson went
fairly well. Could not copy my strokes at all., made
blobs. Was able to stay within the boundaries of the
circle but not the birds. Could tell when the bell.or drum
was sounded immediately, but-could not point to the
correct picture.

O
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-2-18-74 Made clay. This was held at hek house and I was able to
meet Mrs. N for the first time. She's the only mother
who is doing her homework. D di well with the lesson,
but I think she pay more attentio at the nursery school.
Was able to discriminate between ater and clay through
speechreading and audition alone. Cannot tell when water,
is on or off.

2-20-74 Finished clay flowers. Lesson held t her house due, to
an asthmatic attack during the night. She is much
more cooperative and attentive when I take her out of
nursery school than she is at home. njoyed painting
and liked washing the dishes containin the paint'
when we were finished. Her responses en.she was
asked to distinguish between water and lower and/or
the-colors were very inconsistent today. She was not
wearing her aid today, Mrs. N said her e r was
inflamed, and it bothers her ear too much.

2-25-74 I had the flu.

2-27-74 Still had the flu.

3-4-74 Painted with soap and water. Really enjoyed \making the
fingerpaint. Stirred each color by herself and loved
pouring the paint out and painting. Could not make a
round circle when I asked her to. Does not respond to
mixer being on or off.

3-7-74 ftshed dishes with soap and water. Enjoyed setting
the table and making peanut butter crackers. She
liked the juice and poured it well. Said "that's
enough" spontaneously when the cup was full. Also
said "more" when she wanted more. Washed and dried
dishes well. Was able to match.the objectrith the
cutout. Could not give me the correct object when
I signed it nor through speechreading. She was able
to cut out the plate very neatly. She had trouble
cutting out the cup and then she didn't want to cut
out any more. Today was the first time she was able
to distinguish between the bell, and the drum and she

_did it perfectly every time several times.,

3- 11 -74' Made something for Mommy and Daddy (paper mache bowls).
Liked working with the paper mache, but kept saying
"dirty". Enjoyed cutting out the animals with the
cookie cutters. Had good discrimination between the
drum and the bell.

3-13-74 Painted bowls and animals. Today was the Sewing
Circle meeting day, but they were very nice to us
and we had no problems at all. We had undisturbed use
of the kitchen. D chose the colors she wanted
orally and did a fair job of painting. Only one animal
and two bowls turned out. Had excellent auditory
dibcriMination,of red, yellow and blue.
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Made popsicles. Was able to remember the sequence to
make popsicles on her won after she was shown the first
time. Had excellent responses to the ice cube being
dropped in the metal pan. Can discriminate well between
four pictures (Mommy, Daddy, baby, doggy) using audition
alone. D has shown great improvement in her auditory
discrimination since January.

3-20-74 Made lollipops. Lesson didn't work well withD either.
First our maxture was too thin, then we had too much
so we poured the rest down the drain and it hardened
on the spot and clogged up the drain. We poured boiling
water continuously and managed to clear up the pipes.
D was able to take several pieces of candy home with her,
but it didn't work for making lollipops. We had a good

e
lesson on very hot!

3 -25-74 Made a row boat. D was able to blow the plastic
boats across the water with.a straw very well.
She enjoyed making the boat and the paint. Was able
to paint circles on the boat.

3-27-74 Made fishing poles. Session was held at her 'home.
She was able to draw eyes and mouths on the fish alone.
The only colors she could immediately pick out were red
and yellow. Her responses to auditory training using
the fish were excellent.

Made soap eggs. We we;e going to boil real eggs, but
all the kitchen cabinets had new locks on their so we
couldn't use a saucepan (and I didn't have one) so we
made soap eggs. D made them on her own.

Dyed eggs, painted soap eggs. Did a good job of
dyeing the eggs, but didn't want to paint the soap
eggs at all. Had difficulty distinguishing between
the colors.

4 9-74 Absent.

4-10-74 Absent.

4-15-74 Tested water unit. See next sheet,

Lb
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D.N.
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D.N.

4-17-74 Made outline of body. Painted clothes. D. wasn't .

very interested in this lesson. She knew all the body
parts except for hair through speechreading and audition.
She liked painting her shirt. Shirt was a new word
and she seemed proud to say it when I wasn't looking
She knew shoes and socks.

4-22-74 Made placemats. Did not want to weave the strips by
herself. Became very impatient. Did very poorly in
discriminating between placemat, plate, paper, cup,
blue, red through total comm. This was very strange
for she usually does so well.(she was not Wearing her
aid today) .

4-24-74 Motor Skills. It took D a vihile to catch on to . .

the climbing and jumping., She understood walking N
through total comm. well. Under and over need more
work. She loved driving the car and using the words
stop and go orally. She thought this was the funniest
thing she ever did and loved telling me to walk, go
under and stop and go. Signed stop and walk.f,

14-29 74 Absent (Mr. N'p father's funeral).

5-1- 4 Made traffic light. Grasped the association of red/stop
and green/go very quickly and was able to follow,direc-
tions through total comm. (driving the car and
walking). Also understood fast and slow. Did not run
or jumP'since she had had an asthmatic attack last ,

night and was wheezing quite a bit during the lesson,
and I didn't want.to aggravate her. Can-sign and say
stop and go very clearly.

5-6-74 Made paper flower. Really enjoyed making this and
liked the perfumg smell. Liked planting the real"
flower (she missed out on this last time around because
she wasn't on the water unit unt41 Wor). D,

kept asking if itwas hers to keep. Kept sayin
'round" orally and I cut out the circles.

5-8-74 Absent.

5-13-74 Made paper chains. D did very poorly with big and
little in relation to colored strips, of paper. (blue,
green, yellow, orange, brown, pink). Had much
difficulty with the colors themselves, too.

The sequence pictures were much too difficult for D
so we made a book on people. She can find the correct
picture through audition alone well, and sometimes t
through speechreading and signing.. She tried to sign
the words. DReemed very "out of it" today. Did .not

have her aid on today. D seems to have gained so much
weight "since January.
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-D.N.

5-20-74 Made animal book. It was difficult for D to day
"That's a :" She can say "that" and she can
repeat the animal if I >give it to her, bait she cannot
find the animaron her own or tell me what the animal
is when -I show her the picture and ask "What's that?"
The only animal she knowl is the dog. The animals
used were dog, cat, bird, fish, cow,/horse, rabbit.
She hasn't had her aid on for several weeks. The
nursery school teacher said her parents say it is
lost and they can't find it.

5 -22 -74 Absent.

5 -29 -74 Made rabbit puppet out of paper bag. Imitated sounds
very well, but had trouble finding body parts. D
had her aid on today. The nursery school teacher said
the N's told her, that they found the aid in
the bread box:

5-31-74 Made clown puppet out of paper bag. This was a 'short
lesson since today was the last day of nursery school__'
and they were trying to work the party around D's
lesson.' D has no problem imitating nonsense syllables.

Made turtle out of paper plate. Lesson held at her home
from now on. She continues to be not as attentive or
cooperative at home (I think she °gets away with a lot
from her parents). D is not weating her aid (broken)
but she still seemed to be responding well. Heard her
kitten in another room (bells on the collar).

6-5-74 Absent

6-10-74 Made bird mobile. D w sn't.very 'attentive at.all.
Could find the mother, addy and baby birds through
audition alone and thro gh speechreading

6-12-74 Made lamb. HILLsome difficulty distinguishing between
cow, horse, chickeh, lamb through total comthunication.
After she caught on, she courdf;discriminate fairly well
using audition only..

6-17-74 Absent

6-19-7 Began final testing
a'

6-24-74 Finished final testing. See next sheet.

70

1



1.

2.

fI

paper-

.

1./e.

...

scissors , ' , . 0

paste

.

..crayon

cut . .
i.:/

v .

)

draw

Ars
...4

.

.

- .
,

eat
.

(..V

.

run
0-

t 7 1..//

.
.

horse .10// 1/
.

r

chicken
.

.

.

.

,

cow
.

,

lamb

.

k/

.

.

.

eyes
.

,

---1 4i

%,.."" i 1:.

.

.

77-- :

nose Lor - v.<
_

mouth
L//

. ,

ears
ar

1./- .

.. .

body
. .

,

,
.

.
.

tail
e

. .

dx i n-k
i.../"" .

flower
A .

big/litbig/little
,...

irl -

i

.

-.

soft/hard

mother,
. ... 71.......,

I

.
.

1-.

barn ,

1

." .

.

.

0

, i

.

(
.27441.6

. . .
t. =

. ^

.

.

.1

.
.

) ,

.
.

r '

A t.. .

J
,

82
71.



25. foot

26. hand

27. hair

28. shoes

29. pants

30.1 .shirt

31. in/on

32. fish

33. hot

34. water

35. daddy

11,
1.1".VUWV.

3-7. dress

38. stop

39. go/come
411.

40. walk tz 1./

41. p

A2. table

tv

43. plate

44. turtle

45. cold

46. book

47. baby

48. round
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Student A.L. Pre-School Program
Date; June 24. 1975 -

PRE-PROGRAM

Peabody Picture Vocabulary Test Raw Score 11
Vocabulary See Attached LiSt

At the beginning of the program, A was conversing in largely one
word utterances. He was very withdrawn with me, and would respond
only when his mother was in the room. He would attend to each
activity for a prolonged period of time, and our lessons usually
could last for an hour or more with no fatigue on his part.

DESIGN OF THERAPY

Mrs. L. played an active part in the"therapy, watching, listening,
and intervening in a very constructive way. She was extremely
cooperative and helpful to me in our lessons. Many times I would,
ask her to prepare a portion of the lesson, by having certain things
-ready for me when T arrived. Mrs. L became very consistent with
A's amplification,,and learned to care for the aid very well. Each
room of the house was used for language building and f.rs. L. learned
to use very natural language with A.as the months went by.

POST-PROGRAM

At this time, A is communicating his needs verbally. He still is a
quiet child with strangers, but warms up and becomes very verbal when
he is comfortable with you. He is speaking in two and three word strings
and is responding well to auditory training, although intensive work
needs to be done in cspeech discrimination. His word imitation is
still very poor phonetically.

This family as a unit, has been very cooperative and active in the
process of language development.

A and his father did not..attend our Saturday Nursery program this
year, as Mr. L had to work on Saturdays.

ACLC Part A 32/50
Peabody Picture Vocabulary Test Raw Score 22

"Hearing Therapist-
Clinician"
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B.K. Pre-School Program
Date: June 24. 1975

PRE-PROGRAM

ACLC 1/17/75

REEL Scale

Part A 34/50
Part B 10%
RLA 30 months
ELA- 27 months

At the beginning of the program, B was talking in one and two word
strings, but most of his vocalizations were composed of echolalia.
He did not understand much of what he said. He was using his auditory
skills very well, and conditioned to play audiometry and auditory
training very easily. His attention span was good, and our lessons
usually lasted for well over an hour. Mrs. K participated in
our lessons and always followed through beautifully. .

DESIGN OF THERAPY

Therapy was structured around a home program that allowed maximum
participation of Mrs. K in the teaching process. She learned
to take advantage of everyday situations and use them as tools for
language expansion with B. He seemed to profit by his mother's
skills. Grammatical strings were lengthened to vhree, four and five
meaningful words during the course of the program. Question words
were used in meaningful situations and B was able at times to
give appropriate responses. He also learned prepositions.

POST-PROGRAM

At this time, B is communicating quite effectively with his
immediate environment. He is totally oral, using no sign at all,
although sign was used in each lesson. He speaks in simple sentences,
And can ask simple questions that Are appropriate. He is wearing two
ear,level'aids, and knows'how to care for his aids and adjust the
volume himself. There has been nor complication with the aids since
he was fitted with them last summer. B has shown tremendous improve-
ment in language comprehension and expression this year. He does 'not
echo questions any more, but rather can respond with an appropriate

ACLC 5/25/75

Peabody Picture Vocabulary 'Test

8t)

Part 48/50
Part 70%
Raw Score 19

"Hearing Therapist-
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Pre-.School Program.
Date : June 24,- 2975

PRE-PROGRAM

`At the beginning of the program C was communicating using total
communication and one word utterances. She was using only nouns, a
few'-yerbs and no adjectives or prepositions. She learned her colors
this year along with several other adjectives.

DESIGN OF THE PROGRAM

C worked very hard this year. At times, she showed some temper
tantrums %hen she did not understand, but overall, her'behavioz was
very good. She seemed to enjoy her lesons each week, and wanted
to work with me alone, without W., her sister. She was also content
to let me work alone with W, which wAs an improvement over the

previous, year. With the addition of concrete adjectives to her nouns
already being used, she begazf to communicate in two tha three word
strings. This continued throughott the remainder of the program.
Short structured activities to stimulate language were used with good
success.

POST-PROGRAM

At this time, C is communicating fairly well with her environment.
She is beginning to pick up words from the conversations of other
people and generalizing them to he: own language. For instance, if
her mother is talking-to someone about grand-mom coming tonight for
dinner, and if C is sitting close by, she will turn and say "Grandmom,

yes, eat." She is responding well to all auditory input, and uses
total communication very easily. Her language is beginning to expand
very naturally, and for instance,-if ydu are taking a walk with her,
she will:talk continuously about what she is seeing as you walk, using
two and three word strings. At this point, she has hundreds of words
and phrases she 16 able to apply to appropriate situations.

REEL Scale 1/7/75 RLA 30 months
. ELA 30 months
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D.N. Pre-School Program
Date: June, 1975

PRE-PROGRAM

Peabo4y Picture Vocabulary Test Raw Score 13

At the beginning of the program D. was communicating in jargon, with
very few true words emerging. She was using her hearing well and could
.respond appropriately in each auditory training exercise. In Janaury,
I discovered that she had not been wearing her hearing aid except
on Wednesday and Friday when I worked with her. From what I could
understand, tht had also been the case last year, although the
therapist was also not aware of it. Beginning in January, Mrs. N
began to insist that D wear her aid every day, all day. D complained
that the mold hurt her ear, and her mother had a new mold made. Since
that time, she has Worn her aid ev%ty day with no discomfort.

'DESIGN OF THERAPY

D was seen twice a week by me at her Nursery School (r'ontessori
Children's House of the Anytown Area). Her mother could not be present
for any of the lessons because of her work schedule. D worked well
for me and seemed to enjoy each lesson. She leirned her colors,
numbers and some letter names and sounds through sign and in conjunc-
tion with the school curriculum. Her conversational speech improved,
but is still largely comprised of jargon. We covered all question
'words with appropriate responses, and she was able to do this with
fair consistency. She is still learning prepositions. She did not

use any sign although sign was used in each lesson.

POST-PROGRAM

At this time, D is still communicating in jargon most of the time, I
have noticed a good improvement since January when she began to wear
her hearing aid consistently. She can answer questions appropriately,
withsome true speech beginning to emerge, and can ask questions also
such as "What is that?"

I would continued work on questions with appropriate responses
during the summer program. D is to attend Anycity School KindergIrten
in September, 1975. Hopefully she will have hearing service throUgh
the non-public school program, if this is available.

D and her father did not take part in our Saturday Nursery program in
Anytown, due to a prior committment on Saturday mornings.. .

"Hearing Therapist-, .

Clinician"
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E.O. Pre-School Program
Dale: June, 1975

PRE-PROGRAM

E. began in our homeboudn program in January, 1975. Until that time
she had not received formal therapy. Her speech at that time,' was
comprised of babbling mixed with beautiful inflectional tones. She
used only ten 4rords in her speaking vocabulary at that time. She
was very echolalic, and would repeat anything you said to her in single
words.

DESIGN OR THERAPY

An experimental approach was.used to help Mrs. O. in stimulating
language by doing daily activities with E. Both Mrs. O. and E
learned bery quickly. E. picked up sign language as fast as we
could give it to her. She learned her colors, which she immediately
coupled with the few nouns she did have. This gaVe her vocalizations
some variety. She learned nimal.namesj and sounds, along with some
prepositions and appropriafe answers to question words, and she did

this all using total communication. As she gained and established
each concept, she, herself dropped that particular sign, but would
continue to use signs for thincs she was not yet'sure of. Both of
her parents became actively involved in her lessons, and both have
a limited ability in sign language at this point, but are pursuing
intensive sign 'classes.

E. responded well to auditory training, localizing, identifying,
and reproducing sound. She conditioned well to play audiometry.
She has two body aids at present, and appears to be very comfortable with

them.

.1

POST-PROGRAM

REEL Scale

ACLC

2/8/75 RLA 14 months
ETNA 20 months

Part A 31/50.
Part B 10%

At this time, E is speaking in two and three word strings, using
nouns, verbs, adjectives and some adverbs. She is also asking some
appropriate simple questions. She is extremely verbal and has
benefitted from the addition of sigh language as a learning tool.
She is presently attending the An town Nursery Program and her teacher
reports continued progress in the assrooM. Next year, she will
probably attend a Montessori Nursery in the area.

E and her father consistently attended our Saturday Nursery program
in Anytown this year.

"Ocarina
Clinician"
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F.P. Pre-School Program
DateL June, 1975

PRE-PROGRAM

No formal testing was done with F at the 'beginning of the program,
a's'116 was not speaking when the program began.° He was fitted with
amplification in April, 1975. At the beginning of the program, F
was communicating only through gesture. He had no sign language
skills although I understand that sign is used in tha home. He was
active, bright, and had excellent motor skills. He began to speak
in January, 1975, and communicated in one word utterances throughout
the,rest of the program. His mother does rbpott, however, that at
times he uses two and three word strings at home.

DESIGN. OF THERAPY

Mrs. P. participated in the homebound program and was always very in-
terested in the lessons. Being deaf herself, she would take notes on;
my lesson to give to her mother, so that when her mother visited each
Week, she could reinlorce my lesson.

F responded to auditory training fairly consistently. He knows his
name and can localize sound, and is just beginning to condition to
play audiometry. The design of the program was play therapy within a
structured setting allowing F to develop auditory skills and speech
imitation.

POST-PROGRAM

At thip*otime, F is communicating in single words. He is beginning to
imitate;inflectional patterns, and noises he hears around. He has
also begun to respond to the telephone and door bell as well as animal
sounds, which he was never able to do before.

REEL Scale RLA 24 months
ELA 20 months

"Hearing Therapist-
Clinician"
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FINAL REPORT

PRE-PROGRAM

Pre-School Program
DAte: June, 1975

At the beginning of the program, G was not responding to any sound
at all, not even his name. He was using hargon most of the time,
and some true words, but not in appropriate situations. He was not

. fitted with amplification until March, 1975.

REEL Scale 1/7/75 RLA 14 months
ELA 20 months

DESIGN OF THE PROGRAM

Both G and his brother, X., were seen together once a week. Most
of our sessions were centered on auditory training and home activi-
ties to stimulate language development. Mrs. Q watched each lesson
and, because she herself was deal, would take.notes to give to her
mother who came once a week to work with both boys. The grandmother
did a good job of following through with my home lesson each week.

G. began to respond to auditory input of all kinds. He is very
echolalic, repeating anything you say to him.

POST-PROGRAM

At this time, G is still communicating 'mainly through gesture,
using no sign at all, although sign was used in each lesson. He
will imitate environmental noises and speech patterns of others
freely. He is still very echolalic.. He is not wearing amplification
consistently. He wears his hearing aid for about two hours a day, and
then takes it off or turns it off himself:

9 1.
80

"'Bearing Therapist
Clinician"



H.R. Pre-SChool Program
Date: June, 1975

PRE-PROGRAM

REEL 2/5/75 RLA 14 months
ELA 14 months

At the beginning of the program, H Nas making no sound at all other
than crying at .appropriate times. He could, however, follow simple
directions using gesture such as "come" and "go". He was not aware
of sound, even with amplification. He seemed bright, alert and very
happy.

DESIGN OF THERAPY

The program was designed to give Mrs. R the basic tools for stimulating
language development while performing daily activities in the home. H's

-'three brothers W, Y, Z were included in each lesson, and they also
began to learn and use sign language with H in their ylay. They,were
a great-help tc, him. In Janaury, H began to respond to sound turned
on and off, as well as to his name, the telephone, door, bell, dog
barking and tea kettle whistling. He also began to localize sound
and imitate sound Patterns and environmental noises. He loved all
auditory training lessons and conditioned well to play audiometry.

POST - PROGRAM

At this time, is still communicating mostly through sign and
gesture, with some vocalizations. He is beginning to imitate speech
patterns suc as "al gone" and some animal names and colois, as well as
"water" "ho ", and "mom" and "dad." He looks for facial information
when you ar talking to . m and will imitate vocalizations. His entire

rfamily pl ed an active le in his therapy, and they all learned to
stiqulate natural langu

H. and his father attended our Saturday Nursery program each week.

t.

81

"Hearing Therapist-
Clinician"



I.S.

PRE-PROGRAM

Pre-SahoolProgram
Date i June, 1975

At the,beginning of the program, I did not respond to sound of any
kind. We knew from audiometric findings that he was hearing with
amplification, although sound appeared to have no meaning for him.
His speaking vocabulary was limited to two words, "Hammer" and saw"
whiCh he had been taught by his last year's therapist, altLough he
never did use either of these words in ddnversation. His extraneous
vocalizations were limited to "ba, ba,be,ba" usedreretitiously .during
an activity, andoa popping noise made with the lips. This also was
used with no meaning. Using total communication, he seemed to under-
stand and use correctly a limited vocabulary including.armal names,
family names'of people he knew and a few miscellaneous items such
as "water," "baby," and "sad". He never:used more,than one word strings
during communication, and was never able to combine adjectives or
verbs with the few nouns he did know; His 'attention span was extremely
limited, being able to attend to an activity for no more than two or
three minutes.

DESIGN OF THERAPY

Therapy was extremely structured using reinforcements that were tangible
such as food and candy. I. responded well to this approach. After
much repetition, he did finally begin to respond to his name during
audiotory training, however, there was no carryover in an informal
situation. Holding a puzzle piece to his ear, he responded well to
play audiometry, and was able, on a fairly consistent basis, to respond
to his name and some loud noises'. He learned to approximate many

0 words vocally, but only in a training situation, and he never used
any of these words in conversation nor in conjunction with sign. . He

could only do this in a formal'setting. He does not look for infor-
mation on his own, but rather was content to complete an activity
with no vocalization or sign,w Cognitive tasks were tried, but with
little meaning for hi . He enjoyed everything, but could not generalize

1 any language experience to his daily life.

POST-PROGRAM

At this time, I can respond to some auditory training, but any sound
at this point has no meaning for him. He has begun, to alter and vary
his vocalizations, but again, only in a formal setting. He can say his
name, and does respond to some questions using total communication
such as "What is your name", and "Where is the ." He has
learned his colors, but is.not able to apply color to a noun,. For
example, he knows red and tvick, but is not able to find a red truck
among an assortment of several trucks, cars or buses of different
colors, nor is he able to say "red truck," although he can vocalize
each.word separately.



He was notable to condition to the auditory trainer during therapy.'
This might be attempted again during summer session. Different .hmpli-
fioation might be consideted during summer session also.

Mrs. S. consisteRtly brought I. to the Anytown School for therapy,
but could not take part in any of thetherapy, as she had to babysit
with a younger child during this time. She was always very receptive
to help I would give to her for language development at ho e. I. and
his father did not participate in our Saturday nursery pro ram, as Mr.
S. had to work orr Saturdays.

I. does not consistently wear his hearing aid.
4

"Hearing Therapist--
Clinician"
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APPENDIX F

NOTIFICATION OF THIRD-PARI'Y
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SUNJECT

Third* Party Evaluatiori of Federally 'Funded
Early Childhood and Other'Selectqd Projects
for the Handic#pped

1."

TO Intetediat UnitExeCutiveDirectors

FROM Ferman. B. Moody.

csV

COMM NWFALTH OF L%NSYLVANIA

vember 6, 1974

Intermediate Unit
: Special\ Education

Directors

Project No. 04072

The Bureau of Speciel and Compentatory Education, DivisiOn yf

SpecialEducation has chosen the ThirdtParty Evaluation method for
evaluating federally,fun ed'early,childhot;d andivther selected

for

ss the
asses

in special education. hepurtose of the evaluation is t ass

effectiven ss-of the projects and to identify strcigths a d wea
of project activities that can be used to assist you and'us in prov-

.ing the overall quality.of educational services to handicapped children.

Evaluation of project activities is also required in current.feder0
regulations for the handicapped.

The Institute*Of Edubation Research (IER) has been selected as

the agency to conduct these evaluations for us. Within the next,few

d.iys, personnel from IER will be in contact with you or your special
educatioy director to arrange. for an on-site visit and review of your

project: We would Appreciate it very much if you would cooperate with

IER by allowing_ them to arrange an on-site review of. your project and

by providing informAion and data as requested.

We have stressed with this asyncy the fact that they are to

collect data and observations onlY-,4nd not try to make .any changes in

pfograms during these on-site visits.

The results of these evaluations from your intermediate unit as

well as*others will be made .available to you and should be of value in

.planning Ad implementing the new legislation for the handicapped at

both the state and local levelS.

Again we appreciate your cooperation in this important endeavor.

cc: R. H. Leiss 11/12/74
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APPENDIX G

HISTORICAL BACKGROUND AND FUTURE
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PLANS FOR PRESCHOOL HEARING
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The 1973-1974 school year saw the first operational year for

a preschool hearing impaired program in Montgomery County Inter-
,

mediate Unit under federal, assistance through Part B, Title VI, of

the Bducation of the Handicapped Act (EHA). More specifically, the

program was unable tc become functional due to late arrival of funds

until January,...1974. (This, unfortunately, has been,typical in

.federal project operations in Pennsylvania).

The 1974-1975 project year saw a similar homebound instructional

framework but with some major changes from the 1973-1974 operations.

For one thing, a heavy degree of parental involvement was built into

the weekly schedule for mothers. A quite unique aspect to the parent

programing was a special father training program conducted on Saturdays

for several weeks. The 1974-1975.operational year built upon previous

experiences to provide a more sophisticated and appropriate curriculum

for the children.

The 1975-1976 school year allowed the continuance of the preschool

hearing impaired program. However, contrary to the two years of 1973-

1974 and 1974-1975, the 1975-1976 program involves a self-contained

class environment on a split-day basis. In the morning the class is

located in an integrated setting with other preschool children of

normal,characteristics. In the,afternoon the class transfers to the

Intermediate Unit's hearing impaired school where special

attention is given to each childs auditory problems and specific ways

of enhancing his communication.
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APPENDIX H

WEEKLY AND DAILY TIME SCHEDULE



19/4-1975 Preschool

Hearing Impaired

Program Schedule

Tuesdays

9:15 A.M. to 10:45 A.M. - - F.P. and G.Q. (Brothers)

Thursdays

9:15 A.M. to 10:45 A.M. -- E.O.

Tuesdays and Thursdays

11:15 A.M. to 12:00 Noon -- J.X.

1:00 P.M. to 3:00 P.M.-- C.M. and Y.Z. (Sisters)
a

Wednesdays and Fridays

9:15 A.M. to .L0:15 --A.L.

10:45 A.M. to 11:30 A.M. -- I.S.

12;15 P.M. to 1:00 P.M. -- B.K.

1:30 P.M. to 2:15 P.M. -- D.N.

2:45 P.M. to 3:45 P.M. H.R.

There were nine children at the start of the project. Two additional

children entered later, thus making a. total of eleven served by. the

end of the year.
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APPENDIX I

CONTRACT FOR PRINTING

OF FIRST RUN (10,00 Copies)

OF BROCHURES



JOHN F. GOODMAN R.D. 1, BOX 276 New 'lope, Pa. 18938

.November 11, 1974

Dr. Lester Mann
1 Director of Special Education

Montgomery County Intermediate Unit
6198 Butler Pike
Blue Bell, Pa. 19422

Dear Lester:

Following is the projected breakdown of costs for six brochure's,
8 1/2x 11", double-fold; two-color, 1000 copies each, on services
available to preschool handicapped children in Montgomery County.
Thy disability areas to be covered are: speech/hearing, mentally
retarded, brain injured/LD, emotionally disturbed, physically handi-
capped, and visually .impaired.

Delivery for the six will be on March 1, 1975. I understand
that I will undertake the research and writing of the brochures;
beyond that, I will be responsible for coordinating the design, com-
posi,tiorilpaste-up, printing, and delivery of the entire job.

Design 5 hours, a $20 $100
Composition 6 brochures @ $50 300
Illustration II II @ $15 100
Phototype If II @ $20 120

'Headliner ,.. n 11 @ $60 . 360

Patte-Up 0
" 'L4 $20 :120

Photostats 11 -@ $10 60
1160 $1160

Printing: 8 14 x 11", double-told, two-color, 1000 opies,
folded, tabbed (if necessary), and delivered 720

.

Research .
per bro., 2')4 days ;:'. $100 $250

Writing 11 11 1 14 " is 150

Coordinating el
" 1 H H .100

, 500
Total Research, Writing, Coordinating Cost, 6 brochures' 3000

TOTAL JOB COST, $4880

Sincerely, :

(

/
406 GoOdman
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imuccir. Transmittal of Projects Under
P.L. 89-313, Title I, ESEA X Part B, EHA.

Mr. Dennis Harken, Executive Director
Montgomery County ITI#23

-

Ferman B. Moody, Directot
Bureau of Special and Compemsator Education
Department of. Education

COMMONWEALTH Ow OENNS 1.tNIA

October 10, 1974

......114M111101111

-;

,210
L', 4111. **1

OCT 23 A.M.
MONTGOMERY COUN fY

INTERMEDIATE UNfT
as. 1

1. 1)421UIA22liatiRnIAPProved):

Your application to 'Conduct a Federally- funded project under P,L.

"97313, Title I, ESEA or Part B, EHA has.been approved, subject-to

availability of funds. Compliance with State and Federal instructions or

regulations for proper administration and cc.4.trol of project objectives,

funds, expenditures and reports are mandatory for continued approVal of

the project. No.obligation of federal funds may be incurred prior to the

effective date of approval.

4

'Date $ Amount - Project Project,

Apprbved 'Approved Start Date End Date
-------

7 -1 -74 41,000 . =7-14-74 6-30-75 ('48 -04072 -46-380

2. Initial Project Application (Not Accepted):

project Number

Your request to conduct a Federally-funded project under P.L. 89-313,

Title I, ESEA or Part B, EHA, has not been accepted. (See Attached).

3. Revised Protect Application (Approved):

Your request to revise P.L. .89-313, Title I, ESEA or.Part B, guA,

project 48- *has F.rtnroved =.t4pulztions contained in

the initial project approved remain in force, except-as noted.

, $ Amount
Added or Deducted

$ Amount
Authorized

Ending Date,
of Pro.ect.

4. Revised Project Application (Not Accepted):

Your request to revise P.L. 89 -313, Title I, ESEA.or Part B, EHA,

project 48- has not been accepted,'.as noted.

10
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